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Component 1 — School Profile and
Collaborative Process

Team Members:

Karen Cupples - Administration (Chair)
Robin Lindsay — Reading Recovery Teacher
Melissa Fleming - Grade 1 Teacher

Peyton Stooksbury - Grade 2 Teacher
Christy Carroll - Grade 4 Teacher

Tonya Roldan - School Secretary

Rachel Seidner - PTO President

Anne Campbell - Parent



COMPONENT 1A - SCHOOL PROFILE AND COLLABORATIVE
PROCESS

1.1 SIP Leadership Team Composition

Karen Cupples — Principal

Robin Lindsay —Reading Recovery Teacher— Component 1 Chairperson

Melissa Fleming - Grade 1 Teacher — Components 2 & 4 Chairperson- Leadership Team
Chairperson

Peyton Stooksbury — Grade 2 Teacher — Component 3 Chairperson

Christy Carroll — Grade 4 Teacher — Component 5 Chairperson

Tonya Roldan — School Secretary

Rachel Seidner — PTO President/Community Representative

Anne Campbell - Parent

1.2 Subcommittee Formation and Operation

Component 1: School Prdile and Collaborative Process Dates Met:

Karen Cupples - Administration (Chairman)
Carolyn Cooper - Literacy Coordinator/Administrative Intern  9/25/07

Melissa Fleming - Grade 1 Teacher 10/16/07
Peyton Stooksbury - Grade 2 Teacher 11/13/07
Christy Carroll - Grade 4 Teacher 12/11/07

Stephanie Kirk - School Secretary
Rachel Seidner - PTO President
Anne Campbell - Parent

Component 2: Beliefs, Mission, and Vision Dates Met:
Melissa Fleming - Grade 1 teacher- chair 11/5/07
Teresa Wallace - Special Education 12/20/07

Robin Lindsay - Reading Recovery
Marcie Wade - Physical education
Debbie Bergin - Art

Kippie Leinart - Custodian

Bobby McCoy - Custodian

Carol Moore - Coal Creek stakeholder
Rachel Seidner - Parent



Component 3: Curricular, Instructional, Assessment, and Organizational

Effectiveness

Karen Cupples - Administration Dates Met:
Peyton Stooksbury - Grade 2 Teacher- Chair

Betty Barnes - Grade 3 Teacher 1/14/08
Karen Traylor - Music 2/11/08

Charlotte Phillips - Educational Assistant
Jeanie Braden - Parent

Component 4: Action Plan Development Dates Met:
Melissa Fleming - Grade 1 teacher- chair 2/5/08
Teresa Wallace - Special Education 3/3/08

Robin Lindsay - Reading Recovery
Marcia Wade - Physical education
Debbie Bergin - Art

Kippie Leinart - Custodian

Bobby McCoy - Custodian

Carol Moore - Coal Creek stakeholder
Rachel Seidner - Parent

Component 5: The School Improvement Plan and Process Evaluatiobates Met:

Karen Cupples - Administration 11/8/07
Christy Carroll - Grade 4 teacher 3/4/08
Shannon Foster - Grade 5 teacher

Sharon Templin - Kindergarten

Sarah Hamilton - Guidance

Tonya Roldan - Library Assistant

Bonnie Hooks - Parent

Jim Stewart - Stakeholder-Cumberland Committee



1.3 Collection of Academic and Nonacademic Data and
Analysis/Synthesis

School Characteristics

1. Historical Background

Nestled in the foothills of the Cumber|l

County, the Briceville Schools have long responded to the educational needs of this coal
mining community. From an early one-room schoolhouse in the 1800s with an
enrollment of 15 students, the growth of the Briceville Schools escalated to an enrollment
of almost 500 students during the pre- and early-depression era. The area schools served
the needs of black and white coal mi
levels, and were cooperatively supported by Anderson County, the coal-mining
companies, and the residents whose children attended the schools. However, the demise
of the coal-mining industry, in conjunction with the close of the Briceville Air Force
Base during the 1950s, served to further undermine the economic stability of the
Briceville community. Because of the high level of under-employment, 83% of the
school’
wide Title | project was first implemented during the 1993-1994 school year. Due to the
high number of free and reduced children, the school continues to receive funding from
Title 1.

2. Facilities

The current Briceville Elementary School, the sixth constructed in the area, was
established in 1960 in response to community pressure to provide a safe educational
haven for the Briceville area children. As of 2004, of a total population of 1,675, 4% of
the total population is unemployed in addition to which, homemakers comprise 16% of
the population. Of those employed, only 6% are represented by professional, service,
clerical, or skilled occupations, 5% are self-employed; and the remainder reflects
employment in unskilled occupations. Education in this community is well below the
national average. Only 51% of students from this community graduate from high school
with only 1.86% going on to complete a 4 year college degrees. Consequently, it is a
fundamental goal of this school to promote the positive aspects of education with the
hope that today’ s students wil!/| have
employment than did their parents.

3. Environmental and Safety Conditions
Beginning this school year, Anderson County provided a School Resource Officer that

would provide daily monitoring of the building and grounds. Emergency drills are
conducted routinely throughout the school year.
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Briceville Elementary has an active Safety Committee with the following members:

Principal Karen Cupples

Principal Designee(s) Peyton Stooksbury

Hazard Mitigation Team Melissa Fleming, Peyton Stooksbury

Shut-Off Team Bobby McCoy, Kippie Leinart

Sector Captains Sharon Templin, Christy Carroll

First Aid Team Robin Lindsay, Gladys Stooksbury,
Shannon Foster

Family Reunification/Parent Pick-up Team Karen Cupples, Gladys Stooksbury

Media Spokesperson/Team Peyton Stooksbury

Recovery Team Sharon Templin, Peyton Stooksbury,

Karen Cupples

Other Key Personnel Judy Bray, Cafeteria Manager
Tonya Roldan, Front Office Manager
Sheila Moorehead, School Nurse

Our staff and system have successfully addressed the recommendations from the 2006-
2007 safety audit report.

4. Grade Distribution:

Currently there is one classroom at each grade level from kindergarten through fifth
grade except first grade. First grade enrollment was high enough this year to add another
teacher. Speech/Language, Reading Recovery, Special Education, Title I, and Balanced
Literacy each have their own classroom space for individual/small group instruction as
needed. Resources are also available in these rooms.

5. Length of the School Year:

The current school year began on August 8, 2008 and ends on May 22, 2009. Students
and teachers enjoy scheduled fall, winter, and spring breaks. Students are afforded seven
holidays throughout the year and are required to attend school 180 days per year in
accordance with state guidelines. Teachers are required to attend scheduled inservice
days throughout the school year.



6. Length of the School Day:

The school day begins at 7:30 a.m. through 2:30 p.m. Breakfast is served to students
from 7:00 a.m. through 7:20 a.m. Teachers remain in the building until 3:00 p.m.

7. Operating budget distribution equity:

Money is distributed among the grade levels. Purchases support school goals.
The operating budget distribution equity is carefully monitored and maintained. In 2007-
2008, each classroom teacher received BEP funding. Also, special education teachers
received additional funds for the classroom. BEP money was used to buy classroom
supplies that will enhance student learning.

8. Per Pupil Expenditures within Anderson Cotyn

The operating budget for spending per student is $7,724.00. This is only slightly below
the state average of $7,794.00. Per pupil expenditures are funded locally (39.4%),
federally (13.8%), and by the state of Tennessee (46.7%).

9. Administration,Faculty, and Staff Demographics:

The staff of the Briceville Elementary School, committed to providing quality education
for its students, consists of one full-time principal, 7 classroom teachers, 1 Reading
Recovery teacher, 1 Special Education teacher, and 2 Title | support teachers. All staff
members are certified and highly qualified in their respective teaching assignments. The
special area needs of students are being served through the part-time positions of school
counselor, physical education teacher, speech and language pathologist, music teacher,
art teacher, school psychologist, and librarian. The support staff includes one full-time
basic skills assistant, and one part-time library assistant. Briceville is fortunate to enjoy
the committed efforts of 4 food service workers, 1 lunchroom monitor, 2 custodians, and
a school secretary.

All administration and staff are white females, with the exception of one white male
custodian.

10. Years of Experience of Faculty and Administration:

Briceville Elementary School
Administration and Faculty

Name Degree(s)/Certification(s) Year(s) of Career
Experience Ladder

Administrative Faculty:

Karen BS: Elementary Education/ 101
Cupples MA: Early Childhood Education/002
Ed.S: Beginning Administration Pre K-12/480 16 1



Academic Faculty:
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Non-Certified Personnel

Tonya Roldan School Secretary

Judy Bray Cafeteria Supervisor

Nancy Sharp Cafeteria Worker

Sherry Wrede Cafeteria Worker

Debbie Norman Cafeteria Worker

Kippie Leinart Custodian

Bobby McCoy Custodian

Charlotte Phillips Educational Assistant

Stacy Phillips Educational Assistant/Library Assistant

Anonymous Staff Surveys

Anonymous staff surveys were distributed to all staff members at Briceville Elementary
School to solicit staff input regarding school climate, classroom instruction, and support
for learning, administration and parent/school/community relations. The following are
the results of these surveys. The method for scoring the survey answers were: SA-
Strongly Agree; A-Agree; N-Neutral; D-Disagree; SD-Strongly Disagree.

School Climate:

Survey results indicated that teachers perceive the school climate to be a positive one.
Most teachers feel respected by their peers and administrators. They believe that our
school promotes a positive learning environment that is fun for students and that students
collaborate with teachers in their learning. Morale was indicated to be high for most
teachers. Our teachers strongly agree that all students can learn, and most agree that they
hold their students to high academic expectations. Results indicated satisfaction with our
school climate.

Survey results indicated that teachers feel that our school image needs to be improved
within our school system, but that our immediate community sees our school as a strong
community element.

Classroom Environment and Support for Learning:

Survey results indicated that student achievement is supported in our classrooms by
various means. Teachers agreed that our school provides a threat-free environment, the
use of ongoing assessments that drive instruction, and that they teach to the state
standards effectively, addressing student learning styles through differentiated
instruction. Most teachers utilize computer technology, parental communications, and
classroom resources to support student learning. Results show that teachers feel
confident that they are addressing student needs effectively, however most indicated that
they feel somewhat weak in the knowledge of state standards that are one grade level
above and below the grade they teach. They indicated also that they feel strongly
supported by the administration and the system through staff/professional development
activities and assignments.




Parent/Community/School Relations:

Survey results indicate that teachers feel that they communicate effectively with parents
about the academic concerns through conferences, phone conversations, and notes sent
home.

11. Percentage of Courses Taught by Highly Qualified Teachers

The Tennessee-defined teacher quality requirements are outlined in detail in the

Tennessee Plan for Implementing the Teacher and Paraprofessional Quality Provisions
of the NCLB Act of 200Teachers may select any of the following options to meet any

of the federal requirements of NCLB:

e Academic Major: The major must be in the core academic content area.

o Coursework Equivalent: Twenty-four semester hours in the core academic
content area.

e Graduate Degree: The graduate degree must be in the core academic content area.

o National Board Certification (NBC): NBC must be at the grade level being taught
K-6.

e Test: The applicable NTE or Praxis test is listed in the state plan.

All teachers at Briceville Elementary School have met requirements for Highly
Qualified status.

12. Percentage of Facultgnd Staff who hold advanced degrees

59% (10 of 17) of our certified staff hol
certified staff hold Bachel or’s degrees.

Two of our teachers are currently working toward more advanced degrees.

13. Percentage of faculty teaching courses outside their area of certification
No faculty member is currently teaching courses outside her area of certification.
14. Enrollment Data

Briceville currently serves the needs of - 110 students who are enrolled in the school-
kindergarten, first, second, third, fourth, and fifth grades.

15. Curriculum Offerings

The Briceville Elementary School Curriculum is aligned with the Tennessee Curriculum
Framework. Our curriculum and instructional strategies are varied to meet individual
needs of students in accordance with our belief that all students can learn and that
instructional practices must incorporate multiple learning styles.
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The challenge issued at Briceville Elementary is for all students to reach their academic
potential and embrace the belief that education must be a priority in their lives. The
academic classes progress to a higher level at each grade level. All students participate in
special area classes of Physical Education, Computer Lab, Science Lab, Art, Music,
Library, and Guidance. Each grade offers a core curriculum of Language Arts, Reading,
Writing, Math, Science, and Social Studies. Students who require special attention for
their individual learning are accommodated in the regular classroom.

Additional resources available to students for the enhancement of their academic
achievement are listed below:

A Brain Pop
A Credit Recovery
A Skills Tutor
A netTrekker

Reading Recovery is a program designed to provide early intervention for children at risk
of developing poor reading skills. They are observed individually and then taught
specific learning processes, including cues, items, and strategies. Reading Recovery
targets the lowest 20% of first grade children and assists them in acquiring effective
strategies for attacking printed text. Children chosen for Reading Recovery participate in
individualized lessons for 30 minutes each day for an average of 60 lessons. They are
dismissed when they reach the average reading level of their class and can work
independently to complete class assignments in reading. During the following year, the
progress of these students is monitored closely. Currently, Briceville Elementary has one
half-time Reading Recovery teacher on staff.

16. Unique Programs

Many programs and activities enhance and enrich the curriculum at Briceville
Elementary School. They include the following:

A Boy Scouts

Girl Scouts

4-H

Reaches Health Center

Spelling Bee

Schol ar’ s Bowl

Science Fair

> > > >

17. Honoss Classes
Briceville Elementary does not offer special honors classes.
18. Advanced Placement Classes

Briceville Elementary does not offer special advanced placement classes.



19. IB Program/Classes

IB (International Baccalaureate) programs and classes are not offered on the elementary
level.

20. Dual Enrollment Classes

Dual enrollment classes are not offered at the elementary level.
21. Parental Support

As a school, we feel It i s I mperative that p
educational program. We have established the following groups of activities to help
increase parental involvement in our school.

Briceville Elementary School makes an effort to provide families with knowledge and
skills to assist thedsthoolstudent’ s | earning at

e After-school tutoring

o Weekly newsletters

e Parent Link for vital communication

e Open House

¢ Daily parent/teacher conference times

e Progress reports

e Academic/attendance notification

e Home visits

e Communication boards in foyer with future events labeled
e Parent Volunteer Program

Briceville Elementary uses the following resources to link families and the community to
our school:

A D.AR.E. Program

Briceville Public Library
WBIR-TV Knoxville

Knoxville News Sentinel
Clinton Courier News

5" grade chorale performances
Community Resources/Agencies
Youth Sports
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A Regional Storyteller

Our school is always open to parents, welcoming their help and support through the
following activities:

A Parent Visitation Days

Special lunch days with parents
Grandparents Day

Parent resources

Assist in Decision-Making (SIP committees)

Completion of surveys

> > > > D> D>

Parent VVolunteer Program

22. Drug, alcohol, or tobacco incidents or arrests
No arrests have been made on school property relating to drugs, alcohol, or tobacco.

23. SchoolBusiness Partnerships

Briceville greatly appreciates the support of the following businesses that donate awards,
food items, miscellaneous items, activities, and prizes for our school:

e Cumberland Committee
e Coal Creek Foundation
e McDonal d’ s
e Movies, Movies, Movies

¢ Reaches Health Center
24. Mobility and Longevity of Staff
All special area teachers travel between schools in our county. Our full-time staff
turnover rate is low. Most classroom teachers have been here from 8-22 years, with one
veteran teacher who has taught at our school for 36 years.
25. Grant Awards
Briceville Elementary has been awarded funding from various grant programs including:
A ORA.U.

A Anderson County Chamber of Education Foundation
A Altrusa International, Inc. of Oak Ridge



26. Staff Involvement in School/System Leadership Activities

Briceville Elementary staff members have taken leadership roles in the following
activities:

Curriculum Mapping Committee
Calendar Committee

Parent Link Committee

Tech team representative
Spelling Bee

Schol ar’ s Bowl
Response to Intervention Team
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27. Highly Qualified Paraprofessionals

Paraprofessionals who provide instructional services must have completed one of the
following to meet Highly Qualified requirements:

o Completed two years of study at an institution of higher education; or

Obt ained an associate’s or higher degree;
e Passed a test that demonstrates knowledge of and the ability to assist in the

instruction of reading, writing, and mathematics.

All paraprofessionals at Briceville Elementary School have met requirements for
Highly Qualified status.

28. Trained and qualified mentors

Currently at Briceville, certified staff members are qualified to serve as mentors for
student teachers.



STUDENT POPULATION DATA

1. Number of students

Briceville Elementary School currently enrolls 110 students in grades K through five.

BES Classrooms Number of Students
Grade 1 27
Grade 2 16
Grade 3 13
Grade 4 24
Grade 5 11
Kindergarten 19

2. Student Demgraphics

The preakdown of the 110 students is:
A 100 % Caucasian

3. English Proficiency
All of our student’s first | anguage is Engl:i
4. Free and reduced lunch rate

70.18% o0f the school’'s children are served by 1t
program.

5. Discipline referrals

There have been 20 teacher referrals and 1 bus referral that were reported and dealt with
during the 2007-2008 school year.

6. Retention rate

During the 2007-2008 school year, only 3 students were retained, reflecting .02 % of the
student population.

7. Transfer rate
The number of students who transferred out of the Briceville Elementary school zone

during the 2007-2008 school year was 10 students, while 14 students transferred into the
area. Our school accepted five out-of-zone students this school year.



8. Dropout rate
Briceville Elementary has never had any student drop out of school.
9. Graduation rate

Briceville Elementary does not have a graduation rate due to the fact that it is a K-5
school.

10. Special Education Disability Types, Numbers, Percents

Briceville Elementary has 17 students in grades K-5 (15 percent) who receive Special
Education Services. The breakdown is as follows:

Learning Disabled- 4 students
Speech/Language Impaired- 9 students
Developmentally Delayed- 2 students
Autistic- 1 student

Occupational Therapy- 1 student
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11. Students attending preschool

Briceville Elementary had a preschool department during the 2007-2008 school year, but
due to low enrollment, it was moved to Lake City Elementary School for the 2008-2009
school year.

12. Extracurricular Activities

Students at Briceville Elementary are given many opportunities to participate in the
following extracurricular activities:

Boy Scouts

Girl Scouts

4-H

Reaches Health Center

Spelling Bee

Scholar’ s Bowl
Science Fair
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13. Postgraduate employment

Because our population of students would not render appropriate candidates for post-
graduate employment, this article is not applicable.



14. Student attitudes/perceptual da

The following survey was given to students in kindergarten and first grade. They

indicated their preferences by drawing a smiley face or a check mark in the appropriate

block.

When | am at school, | feel: yes no ?
1. | belong here. 98% 2% 0
2. | am safe. 98% 0 2%
3. | have fun learning. 98% 2% 0
4. This school is good. 98% 0 2%
5. My teacher cares about me. 100% 0 0
6. My principal cares about me. 90% 0 10%
7. My teacher is a good teacher. 100% 0 0
8. My teacher thinks | can learn. 100% 0 0
9. The school work | do make s me think. 98% 0 2%
10.1 know what | am supposed to be learning. 100% 0 0
11.1 am a good student. 98% 2% 0
12.1 can be a better student. 95% 2.5% 2.5%
13.1 have good behavior at school. 100% 0 0
14.People at my school are friendly. 100% 0 0
15.1 have lots of friends. 95% 2.5% 2.5%
16. My family thinks | can do well in school. 100% 0 0
17. My family wants me to do well in school. 100% 0 0
18.1 am safe from bullies. 80% 17% .02%

This survey indicates that the vast majority of students feel that their teacher cares about

them and thinks they can learn. They are also of the opinion that they have good

behavior and that their family supports and encourages them to do well in school. The
only area of significant concern was that only 80% of students indicated that they felt
safe from bullies. This is an area that teachers and administrators need to continue to
address with students.




The following survey results are from the surveys distributed to students in grades 2-5. A

total of 44 students indicated their answers on the following scale: 5-Strongly Agree; 4-

Agree; 3-Neutral; 2-Disagree; 1-Strongly Disagree.

When | am at school, | feel:

1
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I belong

| am safe

I have fun learning

I like this school

This school is good

I have freedom at school

I have choices in the way | learn

My teacher treats me with respect

My teacher cares about me

My teacher thinks I will be successful

My teacher listens to my ideas

My principal cares about me

My teacher is a good teacher

My teacher believes I can learn

I am recognized for good work

I am challenged by the work my teacher asks me to do
The work | do in class makes me think

I know what | am supposed to be learning in my classes
I am a good student

I can be a better student

Working hard will make me do well in school
Very good work is expected at my school

I behave well at school

Students are treated fairly by teachers
Students are treated fairly by the principal
Students are treated fairly by campus supervisors
Students at my school treat me with respect

I am safe from bullies

Students at my school are friendly

I have lots of friends

I have support for learning at home

My family believes I can do well in school
My family wants me to do well in school
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The results of this survey show that most students feel like school is a safe place where
they are valued by their teachers and friends. Areas for improvement appear to be that

students sometimes feel unchallenged by the work given by their teachers, and that they
sometimes do not feel recognized for doing good work. Overall satisfaction for time at

school appears to be positive.
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PARENT OR GUARDIAN DEMOGRAPHICS

1. Race

100% of the population at Briceville Elementary is Caucasian.

2. Ethnicity

Small ethnic groups represented include Hispanic/Latino, Black, and Asian.

3. Marital Status

108 respondents of the parent survey provided their marital status:
A 76 % married (82)
A 24 % single (26)

4. Level of Education

The following statistics represented the Briceville community in 2000 according to the
U.S. census.

Briceville Community Educational Achievement (among people 25 years or older)

Less than 9th grade 23.60%
9th-12th grade (nongrad) 26.40%
High school graduate 39.80%
Some college 6.70%
Associate degree 0%
Bachelors degree 3.50%
Graduate/Professional 0%
High school or higher 50%
Bachelors or higher 3.50%

Current information from our own parent survey gave statistics that show higher
percentages in the levels of education for our parents than for the community members in
the 2000 U.S. census. 92 respondents provided their highest level of education:

Level of Education Percentage

A Did not graduate from high school (20) 22%
A Did not graduate from high school, but has a GED (15) 16%
A Completed High School (29) 32%
A Some college (16) 17%
A Associate’s Degree (7) 7.6%
A" Undergraduate Degree (3) 3.2%
A

Graduate Degree (2) 2.2%



5. Employment Rate

The unemployment rate for the Briceville community is 4 percent.

6. Income Level

94 respondents of the parent survey provided their annual household income level:

Income Levels

Less than $25,000 (64)
$25,000 to $50,000 (15)
$50,000 to $75,000 (8)
More than $75,000 (7)
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Results of Parent Surveys

The following survey was distributed to parents in September of 2007. A follow-up

Percentages
68%
16%
8.5%
7.4%

survey will be administered in May of 2008 for comparison. Parents answered questions
about our school climate, academics, and personnel using the following scale: SD
(strongly disagree); D (disagree); N (neutral); A (agree); SA (strongly agree). 91 surveys

were returned, and the results are as follows:

School Climate

1. I feel welcome at my
2. My child is safe at school.
3. My child is safe going to and from school.

4. There is adequate supervision during school.

5. There is adequate supervision before and after school.

6. Students show respect for other students.

7. The school meets the social needs of the students.
8. The school has an excellent learning environment.
9. The school has a good public image.

10. | feel good about myself as a parent.

SA A N D SD
cH8% | d 26% s 98% o | 1% 2.1%
56% 32% 5.4% 1% 1%
62% 26% 5.4% 1% 1%
58% 27% 3.2% 6.5% 0
54% 29% 7.6% 5.4% 0
31% 36% 20% 8.7% 0
49% 34% 9.8% 1% 1%
58% 34% 2.1% 1% 0
49% 31% 7.6% 54% 2.1%
70% 25% 0 0 0

According to these survey results, parents feel that Briceville Elementary School supports
a positive, friendly atmosphere for learning, meeting the safety and social needs of

students.



Academics SA A N D SD

1. I am informed aboust mye2% hi I13@% s 4Bwadeémi cOprogres
2. The school meets the academic needs of the students. 56% 33% 54% 1% 0
3. The school expects quality work from the students. 67% 25% 3.2% 0 0
4. 1 know how well my child is progressing in school. 62% 27% 5.4% 1% 0
5. I I'i ke the school’'s refort 1%%ar dd3%r oGresB8 notes.
6. Overall, the school performs well academically. 57% 33% 5.4% 0 0
7. The school succeeds at preparing children for the future. 59% 27% 7.6% 1% 0

8. The school’' s assessmemnd8% pr a2% i cl8% abe fair.
9. Teachers help parents know how to help children

learn at home. 53% 31% 10% 1% 1%
10. | support my child’ s 76%ar R0%ng a8t ho@me. O

Through these survey results, parents indicated that they think our school has high

academic expectations for students. A strong percentage of parents indicated that they
support their child’ s I earning at home, al
enough help knowing exactly how they can help their children most. Answers

concerning assessment practices indicate that our school may need to provide more

communication about our assessment methods to parents.

Personnel SA A N D SD

1. I know what my child’s teacher expects from my
child. 53% 35% 7.6% 0 0

2. Teachers show respect for the students. 54% 31% 8.7% 2.1% 0

3. | respect the school ' s68% e ac2B% r s43% 0 0

4 . I respect the school ' s66%r i n26% pa2dl% 0 2.1%

Parents indicated significant respect for

of concern and improvement is that parents did not overwhelmingly believe that teachers
show respect to their students. This may indicate a need for future staff development.



COMMUNITY CHARACTERISTICS

1. Size of Community

The 2000 census reports a total population of 1,675 for Briceville, Tennessee.

2. Demographic breakdown of the populous

The following information is taken from the 2000 U.S. census report.

Briceville Community Population: Race, Gender, and Age

Race Age
Hispanic/Latino: 1.7% Male Female Both
\White*: 97.3% % of % of % of %of | |40 o Al
Black*: 0.3% Males All Females All
Native American*: 0% |0-9 years: 11.2%  5.6% 12.3%  6.2%] | 11.7%
Asian™: _ 0.1% [10-19 years: 14.9%  7.4% 14.8%  7.4%| | 14.9%
Hawaiian/Pacific 0%l [20-29 years: 12.4%  6.2% 12.3%]  6.2% | 12.4%
'S'a”dfr : _| [30-39 years: 15.8%  7.8% 15.6% 7.8% | 15.7%
Other”. __ 0.2%| [40-49 years: 16.6% _ 8.3% 13.4%|  6.7% 15%
Mu'f'gac'a' — ?-2% 50-59 years: 13% 6.5% 12.4%  6.2% | 12.7%
s raciagrou | [60-69 years: 9.2%  4.6% 9.7%  4.9% [ 9.4%
who identify as Hispanic/Latino. 70-79 years: 5.6% 2.8% 5.9% 3% 5.8%
80+ years: 1.4%  0.7% 3.69%  1.8% 2.5%
All Ages: Male:] 49.8% Female:l 50.2%
"Xlgg;én 37.5yrs. 37.2yrs| [37.3 yrs.

3. Average income or economic level

The following chart indicates the results for Briceville, Tennessee from the 2000 U.S.

Census.

Briceville Community Economic Indicators

Economic Indicators

Household Income
<$10,000
$10,000-$14,999
$15,000-$24,999
$25,000-$34,999
$35,000-$49,999
$50,000-$74,999
$75,000-$99,999
$100,000-$149,999
$150,000-$199,999
$200,000+

15.1%
18.2%
20.2%
18.6%
16.6%
11.4%
0%
0%
0%
0%

Occupation
(among employed persons over 16)

Mgt./Professional
Service

Sales/Office
Farm/Fishing/Forestry

Construction/Extraction/Maint.

Production/Transportation

Unemployment/Poverty

Unemployed
Below Poverty Line

Median Household Income: $23,781

4.4%
18.5%
25.4%

0%
16.7%
35%

3.5%
15.7%



94 parents responded to our survey on income levels. Results from our parent survey
reflect the following information about annual income:

Household Income Level Percentage of Households
Less than $25,000 - 68% (64)
$25,000 to $50,000 - 16% (15)
$50,000 to $75,000 - 8.5% (8)
More than $75,000 - 7.4% (7)

4. Number of private schools in the area
No private schools serve the greater Briceville, Tennessee area.
5. Major employers

Community members who are employed travel to Oak Ridge, Caryville, Knoxville, and
Lake City to their jobs. 4% of the total population is unemployed in addition to which,
homemakers comprise 16% of the population. Of those employed, only 6% are
represented by professional, service, clerical, or skilled occupations, 5% are self-
employed; and the remainder reflects employment in unskilled occupations.

6. Residents with scho@lge children

Of a total population of 1,675 reflected in the 2000 U.S. census, approximately 286
residents currently have school-age children.

7. Community involvement and participation in school activities

Community members, parents/guardians, and area business people play an active role at
Briceville Elementary by contributing their time, money, and other resources to activities
sponsored by the school. These activities include:

e Fundraisers (coupon book sales, pizza sales, Valentine Prince and Princess
contests, school pictures)
Fall Festival
Box Tops for Education
Pennies for Patients (Lymphoma Society)
Report Card Incentives
Campbell’”™s Labels for Educati on
Apples for the Students (Food City receipts)
Main Street Baptist Church canned food drive



8. Group homes/substance abuse centers/homeless shelters

Currently, no group homes or substance abuse shelters are located in the Briceville
community. Anderson County provides services for substance abuse and homeless
populations.

1B - ACADEMIC AND NON-ACADEMIC DATA ANALYSIS

Component 1b has been expanded to include all types of data collection, organization,
analysis, and synthesis for quick access of necessary information. This promotes
collaboration and communication when working with students in our school. It includes
all kinds of data reporting, both non-academic and academic. This challenging and
enlightening process allows us to determine what is working and not working within our
school environment. Our purpose as a team was to compile this valuable information into
a single usable source for the benefit our entire staff, as well as our school community
and community stakeholders. Our goal is to determine the most critical needs for
positively impacting student achievement. For this reason both non-academic and
academic factors have been investigated. Information provided by other TSIPP
Components was included in a collaborative effort to develop this comprehensive plan.

1.4 Variety of Academic and Non-Academic Assessment Measures

Data Sources
Academic Assessment Measures include the following sources:

1. State of Tennessee Anderson County Report Card 2006 — Briceville Elementary
School
A School Profile
A Student Academic Achievement-CRT
A TVASS (Value Added)
A Adequate Yearly Progress
2. TCAP (Tennessee Results)
3. Writing Assessment
4. Reading Benchmarks K-5

Total Data Sources —7
Non-Academic Assessment Measures include the following sources:

Attendance Rates

Mobility

Promotion/Retention Rates
Discipline/Office Referrals
Special/Support Services

Pupil Teacher Ratios

Response to Intervention (RTI) Referrals

NookownE



Other Information Sources:

1. SIP Leadership Team members who provided specific information:
A Mrs. Karen Cupples- Briceville Elementary Principal
A Melissa Fleming- Leadership Team Chair
Component 1a- School Profile and Collaborative Process
Briceville Elementary Office Personnel
Special Education Teacher- Teresa Wallace
www.zipskinny.com (specific information from the 2000 U.S. census)

arwn

1.5 Data Collection and Analysis

Multiple methods of assessment were used to collect a variety of data to provide a full

review of Briceville EI e meneedsalmfoomatht hool " s cur
provided on the State of Tennessee website was obtained for review by Component 1

team members. A collaborative process was utilized by administrators and teachers to

review TCAP results and critically analyze data provided by the testing. Important

evaluations are conducted three times a year (fall, winter, spring) for students in

kindergarten through grade five. In addition, the TCAP Writing Assessment is completed

annually in the fifth grade. Extensive records are also maintained by classroom teachers

for reading assessments given to students throughout the year to document student

growth and academic needs.

Academic and NorAcademic Data Analysis

Component 1 team members met for the first time on September 16, 2008 to review our
last school improvement plan and make updates. Subsequent sessions will be held to
review the processes for data collection and analysis. In all sessions, the TSIP rubric will
be used to guide the process.

Non-Academic Assessment Measures

As of September 1, 2007, Briceville Elementary School enrollment totaled 110 students
in kindergarten through grade five. Student population data has been thoroughly
discussed in Component 1a. This data was reviewed as it relates to the data collection
and analysis process. Our largest subgroup reflected students who qualified as
economically disadvantaged. Other subgroups for analysis included male/female
performance, and students who qualified for special education services. In our school
population, 17 students qualified to receive special education services. Of these students,
9 students (53%) have a dual disability and receive more than one service. Briceville
Elementary School provides special services such as speech/language, psychological
services, OT/PT, vision/hearing services, and assistive technology. Special education
services are also provided to students through inclusion by our special education teacher
who works collaboratively with classroom teachers to meet the special needs of students.
All of our teachers have made a commitment to use highly structured, research-based
programs and services to best impact the learning needs of our special education students.



Teacher-Pupil ratios at Briceville are maintained by state and county mandates. As of
March 2008, our ratios are as follows:
Students Teachers

Kindergarten 19 1
Grade 1 27 2
Grade 2 16 1
Grade 3 13 1
Grade 4 24 1
Grade 5 11 1

In addition to these classroom teachers, Briceville employs one full-time educational
assistant to serve the entire population.

Mobility data have provided the following results: None of our teaching staff live within
the Briceville community. Although most of our staff resides within Anderson County,
five members of our teaching staff reside outside this county. Three drive from Knox
County, and two drive from Campbell County. Teacher turnover rates are low, with most
classroom teachers serving our school from 8-22 years. One of our teachers has served
our school for a total of 36 years.

Our student population is comprised of mostly Briceville community residents; however,
we have accepted five transfer students from outside our school zone. Data from 2007-
2008 show that 10 students transferred away from our school and community, while 14
transferred into the community and school.

Many of our teachers are required to be mobile, splitting their time between Briceville
and other schools within the Anderson County School System. All of our special area
teachers fall within this category, as do the school psychologist, speech/language
pathologist, and the Reading Recovery teacher.

Attendance rates remain high at Briceville Elementary School. Figures reported on the
2007 state report card indicate that our student attendance rate is 95%, a gain from 2005
and 2006 where attendance rates were at 94.9%. These percentages are all higher than
the state goal of 93%. We are very proud of our high student attendance. We celebrate
our students who maintain perfect attendance every grading period by posting their
names in the front hallway and in our school newsletter. We also call them forward to be
celebrated by their peers and teachers during an assembly at the end of each nine-week
grading period.

The promotion rate at Briceville Elementary School is reported as 98% in the state
report card. This exceeds the state goal of 97%. Promotion and retention is considered
on the basisof whatisinthe chi |l d’ s best interest.
progress arise, the teacher, principal, parents/guardians, literacy coach, school
psychologist, and any other pertinent staff may meet to collaborate and make a
recommendation about what would be best for the individual child. For special education
students, a final retention decision can only be made by the IEP team. Parents/Guardians
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who do not agree with retention decisions may appeal the decision to the principal, the
super i nt e nndtherBbard of Educatiant f , a

The State of Tennessee Anderson County Report Card for Briceville Elementary School
indicates that there were eight suspensions and zero expulsions for the school year. An
analysis of these data provided the following information:

Subgroup # Suspensions % Suspensions
African American 1 12.5%
Caucasian 7 87.5%
Female 3 37.5%
Male 5 62.5%

Discipline referrals indicate that suspensions were the result of students fighting,
immoral behaviors, and one instance of a weapon on school property. Other discipline
referrals by teachers or bus drivers that did not result in suspension totaled 42. These
infractions included insubordination, use of profanity, disorderly conduct,
threats/intimidation, sexual harassment, and transportation incidents. Classroom teachers
are required to submit a detailed discipline plan at the beginning of each school year.
These plans are reviewed with students and sent in written form to parents/guardians.

We believe that consistency, fairness, professionalism, and common sense are the keys to
a positive and successful school atmosphere. We want all of our students to feel safe and
protected while they are at our school. Anderson County assists our school by providing
our school with a part-time school resource officer who provides services as needed. Our
administration continues to work with teachers and students to maintain a positive, safe
school environment at Briceville Elementary School. Teachers were required by
Anderson County as part of ongoing staff development to attend a seminar on school
safety at the beginning of the school year to raise awareness of safety issues. All teachers
at Briceville attended this seminar and use safe practices in the classroom.

The Response to Intervention (RTI) Team was instituted across the Anderson County
School System in the spring of 2008. This team meets on a weekly basis to review the
progress and needs of students who scored below proficient in reading during the winter

liter acy assessments. Ot her students may

discretion based on classroom performance or because of behavioral issues. Classroom
work samples, literacy assessment results, attendance records, disciplinary records, and
other pertinent sources of information are reviewed by the team to guide the decision-
making process for assigning appropriate intervention strategies. The RTI team is
comprised of school administrators, classroom teachers, literacy coordinator, guidance
counselor, school psychologist, reading recovery teacher, Title 1 teacher, special
education teacher, and parents/guardians.

be
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TCAP Achievement Analysis

TCAP Achievement 2006-2008 by Subject for Grade 3:

2006 2007 2008

Reading (3) Anderson Anderson Anderson
County County County

Below 0
Proficient %
Proficient 52%
Advanced 41%
Proficient & 0
Advanced 93%

An analysis of the third grade TCAP achievement scores in reading indicates that the
numbers of students who scored in the proficient and advanced categories were above or
equal to the Anderson County averages for the years 2006-2008. Although our school
percentages decreased in the proficient category from 2006-2008, the advanced category
reflects a marked increase from 42% in 2007 to 48% in 2008. Briceville Elementary
School remains very proud of our high-achieving students.

2006 2007 2008
Math (3) Anderson Anderson Anderson
County County County

Below .
Proficient 8%
Proficient 48%
Advanced 45%
Proficient & .
Advanced 93%

Indicators for the third grade math TCAP achievement results show that Briceville
students scored on average above or equal to the proficient/advanced percentages
achieved by Anderson County each year except 2008. During the same three year period,
the percentage of students scoring below proficient at Briceville, while showing some
fluctuation, was less than the percentages in Anderson County in the latest assessment

period.



TCAP Achievement 2006-2008 by Subject for Grade 3:

2006 2007 2008

Science (3) Anderson Anderson Anderson
County County County

Below 0
Proficient 13%
Proficient 52%
Advanced 35%
Proficient & .
Advanced 87%

In the area of science, Briceville third grade students had a significant drop in the
proficient category from 2006 to 2007 from 82% to 42%. The 2008 shows an increase by
19% from 2007 to 2008. Although the scores fluctuate, the scores reflect well above
Ander son Co g rOurgverae obhpwhcierd/agvanced (83%) also dropped

bel ow Anderson County’s score of 87 %.

concern for our school and therefore, science will be targeted in our SIP action plan.
Teachers will continue to collaborate with the Sci-Math lab teacher to incorporate literacy
instructional methods with science concepts.

_ 2006 2007 2008
509|a| Anderson Anderson Anderson
Studies (3) County County County

Below 0
Proficient 17%
Proficient 50%
Advanced 33%
Proficient &
Advanced 83%

In the area of Social Studies, Briceville third grade students dropped 5% below Anderson
Count y’ s icientfadvanbee catqgaryanf2008 . This is the first notable drop in
three years. While our advanced scores have fluctuated from 14% in 2006 to 34% in
2007 and back to 13% in 2008, our proficient scores have shown a significantly better
average than Anderson County.

Thi



TCAP Achievement 2006-2008 by Subject for Grade 4:

2006 2007 2008

Reading (4) Anderson Anderson Anderson
County County County

Below .
Proficient 8%
Proficient 54%
Advanced 38%
Proficient & .
Advanced 92%

Briceville fourth grade TCAP scores for 2006-2008 dropped significantly in proficiency
from 65% in 2007 to 42% in 2008. Although the proficient/advanced also dropped by
11% from 2007to 2008, the advance scores reflect a steady increase from 2006 to 2008

and are only 2% below Anderson County’s

2006 2007 2008
Math (4) Anderson Anderson Anderson
County County County

Below .
Proficient 11%
Proficient 57%
Advanced 32%
Proficient & .
Advanced 89%

Briceville fourth grade TCAP scores for 2006-2008 shows a 2% decrease in students who
scored below proficiency from 2007 to 2008. Proficient and proficient/ advanced scores

stay above Anderson County’s averages.

are 2 percentage points above Anderson County in overall proficient/advanced.

aver
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TCAP Achievement 2006-2008 by Subject for Grade 4:

2006 2006 2007 2007 2008 2008
Science (4) | Briceville Anderson | Briceville | Anderson | Briceville | Anderson
County County County

Below 50% 10% 30% 14% 25% 13%
Proficient
Proficient 50% 56% 50% 51% 50% 50%
Advanced 0% 34% 20% 34% 25% 38%
Proficient & | g0, 90% 70% 85% 75% 88%
Advanced

Although fourth grade students remain well below the Anderson County averages in

Below Proficient scores, these students have demonstrated a steady decrease in these

scores with a 25% decrease from 2006 to 2008. Scores have consistently been lower than

the averages for Anderson County until 2008 when Proficient averages equaled Anderson

County’ s averages. Our staff dao.nreaghansues t o t
continue to collaborate with our Sci-Math lab teacher to incorporate literacy and science

concepts. It is our hope these initiatives will continue to increase our overall

proficient/advanced scores in the future.

) 2006 2006 2007 2007 2008 2008
Social Briceville | Anderson | Briceville | Anderson | Briceville | Anderson
Studies (4) County County County
Below 10% 9% 20% 13% 25% 14%
Proficient
Proficient 90% 55% 75% 60% 50% 54%
Advanced 0% 35% 5% 28% 25% 32%
ng\';:;'gg; & 1 909 90% 80% 88% 75% 86%
Il n social studies, fourth grade students ref

averages in all areas in 2008. However, Briceville students have demonstrated an
impressive 25% gain from 2006 to 2008 in the number advanced scores. We will
continue to strive for improvement in this area in order to further decrease our below
proficient scores and improve proficient and advanced scores so they are more in line
with the Anderson County scores.



TCAP Achievement 2006-2008 by Subject for Grade 5:

2006
Anderson
County

2007
Anderson
County

2008
Anderson
County

Reading
®)

Below
Proficient

Proficient

Advanced

Proficient
&
Advanced

Briceville is proud to note that fifth grade reading proficient and advanced scores reflect a
marked increase from 86% to 95% in the time period from 2007-2008. This increase
places us just two percentage points away from the Anderson County average. Proficient
scores reflect a disappointing loss of 21% from 86% to 65%, indicating that this is an
area of need in our school. Students at Briceville have increased their advanced scores by
30% from 2007-2008, but we realize this is still lower than the county percentages. These
statistics indicate that reading will continue to be an area for improvement in our school.

2006 2007 2008
Math (5) Anderson Anderson Anderson
County County County

Below 0
Proficient 6%
Proficient 47%
Advanced 47%
Proficient
& 94%
Advanced

Math scores reported for the 2006-2008 TCAP testing revealed our number of proficient

and advanced scores equaled 90%, leaving only 10% of our students in the below

proficiency range in math. Although these are positive statistics, we are still behind the
county’s percentage. This is an area that



TCAP Achievement 2006-2008 by Subject for Grade 5:

2006 2007 2008

Science (5) Anderson Anderson Anderson
County County County

Below ,
Proficient 13%
Proficient 57%
Advanced 30%
Proficient
& 87%
Advanced

Fifth grade science scores for Briceville Elementary School continue to fall below

Ander son County’s average percentages. Howe
1% from 2007 to 2008 andis8% hi gher t han Anderson County’s
is an area that is targeted for improvement in our SIP.

) 2006 2007 2008
Social Anderson Anderson Anderson

Studies (5) County County County
Below 0
Proficient 17%
Proficient 58%
Advanced 25%
Proficient
& 83%
Advanced

Fifth grade social studies scores have improved among proficient/advanced from 64% in

2007 to 70% in 2008. Howev er , t hi s is 13% | ess than the A
Below proficient students has dropped from 36% in 2007 to 30% in 2008, but

unfortunately these still reflect a 6% increase from 2006. These statistics indicate social

studies will continue to be an area for improvement in our school.



1.5 Data Collection and Analysis continued

K-5 Literacy Assessments

Literacy assessments are given at Briceville Elementary School three times throughout

the year (fall, winter, and spring). These are used as tools to enable teachers to assess

each student’'s strengths and weaknesses in |
and sound recognition, phonemic awareness, concepts of print, spelling, word

recognition, text reading, and writing.

Briceville Elementary has implemented Balanced Literacy throughout our school in

accordance with Anderson County literacy initiatives. This balanced literacy program is

a research-based program that operates on the belief that every child can learn to read and

write successfully. This program is supported by the Reading Recovery Program in our

school. Our balanced literacy program supports school change using an instructional

framework, ongoing professional development for teachers, a process for assessing

children’s | iteracy growth, and a plan for pro
utilize seven components within a balanced literacy framework that promote success in

reading, writing, and language. The components of the literacy framework are the

following:

Interactive Read-A-Loud

Shared Reading

Guided Reading/Literature Circles

Independent Reading

Shared/Interactive Writing

Guided Writing/ Writer”™s Workshop
Independent Writing

Word Study/Phonics

Our literacy framework provides daily blocks of time where students read and write

continuous text in order to learn the purpose of letters, sounds, words, and language.

They explore language through actively reading and writing. Students develop

flexibility, comprehension, and fluency as they become independent readers and writers.
Teachers guide students to make real-world connections, encouraging students to use

their own personal knowledge as a learning tool. The students are encouraged to take
responsibility for their own literacy learning, while the teacher gives instruction that is

founded in literacy-based research. This provides many opportunities for teachers to
attend to each individual child' s needs.

Reading progress is assessed by the Developmental Reading Assessment (DRA), a
research-based program that includes benchmark texts for each grade level. As of
February 1, 2008, Fall and Winter DRA scores are available for analysis. The following
chart demonstrates students in grades K-5 who are proficient and below proficient in
reading.



Non-
07-08 DRA | Proficient Proficient
Scores Fall Winter Fall Winter
Kindergarten 74% 80% 26% 20%

Grade 1 30% 86% 70% 14%

Grade 2 38% 80% 62% 20%

Grade 3 82% 91% 18% 9%

Grade 4 90% 100% 10% 0%

Grade 5 85% 15% 90% 10%
Note: All students who scored below proficient for the winter assessment have been
referred to our school’s Response To I|Interve

1.6 Report Card Data Disaggregation

Analysis of the School Report Card for academic achievement (2005-2007) and the
TCAP Writing Assessment for these years showed no significant increase or decrease in
any of the academic areas. Significant data results are reflected in our school scores for
Reading/Language, Social Studies, and Science as compared to the Tennessee state
scores for 2007. Our school averages in these academic areas fall well below the state
averages.

Briceville Elementary Academic Achievement — State of Tennessee Report Card

3 Year Average 2005 School 2006 School 2007 School 2007 State
CRT Score | Grade | Trend | Score | Grade | Trend | Score | Grade | Trend | Score | Grade | Trend
Math 56 A NC 57 A NC 57 A NC 57 A
Reading/Language | 52 B NC 50 C 49 C NC 56 B NC
Social Studies 51 C NC 50 C NC 49 C NC 54 B
Science 49 C NC 48 D 48 D NC 55 B
Scores are reported as Normal Curve Equivalent (NCE).
Briceville TCAP Writing Assessment — State of Tennessee Report Card
3 Year Average 2005 School 2006 School 2007 School 2007 State
Writing Score | Grade | Trend | Score | Grade | Trend | Score | Grade | Trend | Score | Grade | Trend
Grade 5 4.4 A 4.4 A NC 4.1 A NC 4.1 A NC

Scores are reported as an average of th-pointwri ting scor
rubric.



1.6 Report Card Data Disaggregation continued

2008 Value-Added Report — One and Three Year Changes in NCE

Reading/ 5th
Language | 4th Grade Grade Overall
2008 3-year 2008 3-year 2008 3-year
Changein | Average | Change | Average | Change | Average
NCE Gain in NCE Gain in NCE Gain
Briceville -0.9 0.2 55 15 2.3 0.9
Anderson 2.8 1.1 6.9 4.4 4.9 2.8
County
State NA .8 NA 5.0 NA 2.9

The 2008 TCAP Value-Added Report indicates that Briceville students are performing
below their peers in Anderson County in reading/language arts. The overall three year
average gain or rate of improvement for Briceville fourth and fifth grade students is
below the Anderson County averages. Fourth and fifth grade students also scored below
their peers in the state.

Math 4th Grade Sth Overall
Grade
2008 3-year 2008 3-year 2008 3-year
Changein | Average | Change | Average | Change | Average
NCE Gain in NCE Gain in NCE Gain
Briceville -11.9 -10.2 53 1.0 -3.3 -4.6
Anderson 3.1 06 0.4 0.2 14 | 02
County
State NA 1.3 NA 0.7 NA 1.0

Additional insights about students performances can be gained when viewing math value-
added gain scores. Fourth grade scores are far below both Anderson County and
Tennessee State averages. Fifth grade students performed above their peers in Anderson
County in Math and the state. Our fourth and fifth grade teachers will continue to
evaluate math assessment performances and teaching strategies to positively impact
student performance.



Science 4th Grade Sth Overall
Grade
2008 3-year 2008 3-year 2008 3-year
Changein | Average | Change | Average | Change | Average
NCE Gain in NCE Gain in NCE Gain
Briceville 5.7 -34 1.8 4.9 3.8 0.8
Anderson 5.1 38 17 0.4 17 2.1
County
State NA 3.7 NA 0.3 NA 2.0

Fourth and fifth grade students scored significantly higher than their Anderson county

peers in 2008. Fourth grades three-year average is still not close to Anderson Count y’ s,
but the 2008 score is significantly better than the 2007 score of -4.4. The improvement is

expected to continue in future years. Fifth grades high score this year contributed to an

improved three-year average gain in science, but was not enough to bring us in line with

the three-year average gain in the county or state.

Social 5th
Studies 4th Grade Overall
Grade
2008 3-year 2008 3-year 2008 3-year
Changein | Average | Change | Average | Change | Average
NCE Gain in NCE Gain in NCE Gain
Briceville 1.6 -0.4 6.3 3.1 4.0 1.4
Anderson 5.6 5.3 0.6 14 3.1 3.4
County
State NA 49 NA 1.8 NA 3.4

Fourth grade students scored significantly below their peers in Anderson County in 2008.
Three-year average gains for grade four also fell well below the county and state
averages. Fifth grade scores were considerably higher than county averages, and their
three-year average gain is above both county and state averages. Unfortunately, our
overall three-year average gain is still below where it needs to be.

Value-Added Report Summary

The 2008 value-added report, which shows changes in NCE scores, has assigned
Briceville Elementary grades that reflect a need for improvement in all academic areas.
Careful examination of the three-year value-added gain demonstrates a need for further
development in programming for our students, especially in the areas of science and
math.



1.6 Report Card Data Disaggregation continued

The 2006-2008 State of Tennessee Anderson County Report Card for Briceville
Elementary School states that in order to measure AYP, identified subgroups must have
45 members for scores to be reported. Our disaggregated subgroups did not have
memberships of 45 or greater. Therefore, only the categories/subgroup headings
identified in the report as All were rated in this report for AYP. Based upon the available
information, Briceville Elementary School met Federal Benchmark Standards in all areas
tested. Because of this, our school has been designated as a school in good standing.

Although the Anderson County Report Card did not disaggregate subgroup scores, the
staff at Briceville Elementary wanted to look at our subgroup scores in order to use this
information to better serve the academic needs of all students. We have chosen to look at
the following subgroups within our student population: All; Economically
Disadvantaged; Male; and Female. We are interested in how students in each of these
subgroups compare to reading/language and math Tennessee State averages for 2007, and
the three-year trends that have occurred for these subgroups. The following charts and
narratives show our findings. These results show that our female students are the
subgroup who may need the most attention.

Reading/Language Plus Writing Subgroup Disaggregation (Proficient/Advanced)

Reading/ 3-year 2008

2006 2007 2008 State

Language Averages
Averages

All 91% 89% 90% 90% 92%
Economically | 9005 | 86% | 86% 87% 89%
Disadvantaged
Male 91% 95% 88% 91% 91%
Female 93% 88% 94% 92% 94%

According to the disaggregated statistics,
subgroup did not change in percentages of students who are proficient/advanced in

reading/language. Our students overall (grades 3-5) have shown a slight increase in

scores during this three-year period, but recognize that we are still falling behind the state

averages. Our teachers see this area as a need for improvement.



Reading/Language Plus Writing Subgroup Disaggregation (Below Proficient)

Reading/ 2006 | 2007 | 2008 | Syear ét(:);tse
Language Averages A
verages
All 9% 9% 10% 9% 8%
Economically | 109 11% 14% 12% 11%
Disadvantaged
Male 9% 5% 11% 8% 9%
Female % 12% 7% 9% 6%

Briceville is pleased that our subgroup scores of male students fall below the 2008 state
percentages of students who are below proficient in reading/language scores. We
recognize that deficiencies present in our female subgroup population put the scores of
this subgroup well below the state averages for 2008, but are pleased that the percentage
decreased 5% from 2007 to 2008. Economically disadvantaged students also fell behind
the state average due to a three percent increase from 2007 to 2008.

Math Subgroup Disaggregation (Proficient/Advanced)

3-year 2008
Math 2006 2007 2008 | A y State
verages
Averages
All 96% 86% 91% 91% 91%
Economically | 9504 83% 87% 88% 87%
Disadvantaged
Male 90% 91% 92% 91% 90%
Female 92% 84% 88% 88% 92%

Briceville economically disadvantaged and female subgroups scored equal or above the
2008 Tennessee State averages for proficient/advanced in math. Economically
disadvantaged students were equal to state averages, and female students were only 4
percentage points lower. The subgroup of male students scored 1% higher than the state
averages for this year.



Math Subgroup Disaggregation (Below Proficient)

Math

2006

2007

2008

3-year
Averages

2008
State
Averages

All

4%

13%

9%

9%

9%

Economically
Disadvantaged

5%

16%

13%

11%

13%

Male

<5%

10%

8%

6%

10%

Female

8%

16%

12%

12%

8%

Bricevi

| e’

economi cal

y disadvantage,

ma |

comparably to students across the state in these same subgroups. Our female population
showed the biggest discrepancy, scoring 4% above the state averages in math for below
proficient students. Our economically disadvantaged students scored equal to the state
averages in math. Overall, all subgroups improved at least 2 percentage points from 2007.

1.7 Narrative Synthesis of Data

A thorough examination of all collected data sources has been completed by Component

1b members. We looked for patterns in student performance that would assist us in

identifying areas of strengths and needs. A review of non-academic indicators leads us to

conclude that Briceville Elementary students have adequate support mechanisms in place

to facilitate a positive learning environment. Our students enjoy the benefits of having

tremendous support from their parents, teachers, and school community. We believe that

our high promotion rates and attendance rates along with our relatively low number of

discipline referrals are factors that have led the State of Tennessee to designate Briceville

Elementary as a school in good standing with a safe school status rating. Our students

and staff are committedt o | i ve out our motto, “Making BES

The school improvement planning process has shown us that although our academic
processes may qualify us for good standing with the State of Tennessee, there continue to
be areas that need special attention. To look only at TCAP achievement scores might
shortchange our students and could cloud our perceptions of our overall performance.
For this reason, we have chosen to look at the disaggregation of data, viewing this
process as essential for helping us identify areas of strength and areas that need to be
strengthened. Upon review of three year averages in academic areas, Briceville students
perform adequately when compared to their peers in Anderson County and in the State of
Tennessee except in the areas of math and science. A total of 55 students were tested in
the spring of 2008 at Briceville.

The first area our committee and staff examined closely was math. This was a goal
targeted from our 2006 TSIPP report. Briceville third grade math students scored
consistently high, with no more than a 9% variation from 2006-2008, ranging from 92%



to 100% for proficient/advanced scores. TCAP testing is initially administered in the
third grade, therefore third graders are our baseline group. Value-added and quintile
scores are not available for this group. Fourth grade proficient/advanced scores in math
fluctuated between 91% and 93% in the three year period. We note a decrease to 90% in
2007. Upon review of our value-added information from the Tennessee State Report
Card, we were immediately concerned by the continued negative gains in fourth grade.
We have reported negative gains in math for the past three years in grade four. Fifth
grade math scores are also an area of concern. While Briceville fifth grade percentages
are positive for 2006-2008, we note a significant drop from 95% proficient/advanced in
2006 to 79% in 2007, and a gain of 11% in 2008. TCAP math disaggregation subgroup
analysis indicates that female students at Briceville need extra attention in this academic
area. These data, combined with the declining percentages in grade four, indicate that
math continues to be a targeted area for our school improvement process.

The next area closely examined this year was science. This, too, was a targeted area from
our 2006 TSIPP report. Briceville students scored significantly below Anderson County
and Tennessee State percentages in all grade levels. Third grade scores ranged from 83%
to 91% over the period from 2006-2008, with a noted decrease in the proficient/advanced
category from 91% in 2006 to 84% in 2007. Fourth grade proficient/advanced scores
ranged from 50% to 75% during this period, causing immediate concern among our staff.
Fifth grade scores ranged from 71% to 83%, with a major decrease (12%) in percentage
points in 2007. Because of poor performance across the grade levels, Briceville has once
again targeted science as an area for school improvement. Beginning with this 2007-
2008 school year, Briceville has implemented a full Sci-Math lab for all grade levels,
combining literacy concepts and teaching methods with scientific emphasis. In the lab,
students concentrate on science concepts that align with the Tennessee State Standards
for science. Science Kits that are grade appropriate are utilized to enhance the existing
science curriculum. Each class attends the Sci-Math lab for six weeks throughout the
school year. During their time there, literacy components are used to teach science
concepts. Read Aloud texts, Guided Reading texts, Writing, Shared Reading, Interactive
Writing, and other literacy tools are chosen to match the scientific concepts being
emphasized. Briceville students and teachers are excited about this addition to our
curriculum, and hope that it enhances our science scores in the coming TCAP
assessments.

In the area of reading, Briceville students scored below their Anderson County peers in

the three year average scores. Advanced/Proficient levels show no more than a 4%

variation (91% to 95%) between the years 2006 to 2008 for third grade students. Fourth

grade scores ranged from 84% to 91%, a variation of 7 percentage points. Fifth grade
advanced/proficiency levels fluctuated between 88% and 95% during the three year

period, with a decrease of 2% points reflected from 2006 to 2007. While we are pleased

overall with our three year averages in reading/language, we will continue to strengthen

our student’s reading abilities through our

Final considerations for analysis include the value-added and AYP (Adequate Yearly
Progress) reports. An analysis of our Report Card for academic achievement and TCAP



Writing Assessment shows sufficient gains in all areas, except in science. Briceville is
proud to report a grade designation of A in Math, while recognizing a need for
improvement in academic achievement in Reading/Language, Social Studies, and
especially Science. We are also proud to note that our school has met AYP goals once
again, and that Briceville is designated a school in good standing with all eligible
subgroups meeting benchmark standards in all areas tested.

The most valuable lesson we have learned through this process is that we must

continually evaluate our programming to assure that students at every level of proficiency

continue to make positive gains. We recognize that despite concentrated efforts, our

targeted goal areas from previous school improvement plans (math and science) continue

to show less than desirable growth. Because of this, we must also consider factors that

may impact these scores, such as the correlation of the curriculum to the tests and the

impact of grouping and scheduling. Our efforts must continue to be channeled to guide

our students to achieve their personal best,

1.8 Prioritized List of Goal Targets

Through our concentrated reflection upon the various forms of data presented, it has
become apparent to us that the following areas are in need of attention and should be
considered when goals are begin formulated.

Goal Targets

1. Briceville Elementary School will increase student achievement in Science. It is our
goal to meet NCLB/AYP requirements of students who are proficient or advanced in this
area, increasing the number of students to be on track for future success in college and in
the work force.

2. Briceville will increase student achievement in Math, K-5, so the school meets
NCLB/AYP requirements of 86% proficient or advanced, increasing the number of
students to be on track for future success in college and in the work force. Target
proficiency goals include the appropriate subgroup of ALL at 100%.
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COMPONENT 2 — BELIEFS, MISSION, AND VISION

2.1 Beliefs, Common Mission, and Shared Vision

Beliefs

We believe that a child’s experience
learning process that includes the following:

High attendance in school

High academic standards

The desire to learn

The achievement of one’s personal
The confidence to succeed

High expectations

The development of study skills that encourage independence

A partnership between community and school

A positive learning environment that is nurturing, safe, and structured
Education as the foundation for students to learn appropriate decision-making
skills

High academic standards align with those set by the Tennessee and Anderson County
performance indicators. They are guided by research-based data. The standards are
assessed through classroom instruments to include daily work, projects, unit tests, and
Tennessee Comprehensive Assessment (TCAP) exams.

Through the devel opment of personal
will strengthen the healthy decision making techniques.

Briceville Elementary, Anderson County, and Tennessee policies will be followed to
insure the positive learning environment is nurturing, safe, and structured.

The achievementofone’ s per sonal best includes
refers to all students (at any level) and all staff members in a collaborative effort with the
community. It also implies a continuous effort to reach beyond the here and now and into
the future.

at Bric

best

The devel opment of personal faneéahgsonsi bi | it

responsi
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Common Mission

Our mission at Briceville Elementary School is to provide a broad range of learning
activities in a safe, educational environment that will develop our students academically
and socially so they can achieve their personal best.

School Motto
Making BES the BEST!

The motto is a shorter version of the mission statement- one that the students will be able
to remember and put into action.

Common Vision

Our vision is a continuously renewed effort to enable students and staff to achieve
their personal best.

As students, standards, and guidelines change, we want to continually assess progress,
adjusting methods and expectations accordingly. This will require growth for all
concerned, which will include the movement toward the use of technology in an
increasingly purposeful manner.
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Template 3.1.a: Curricular Practices
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3.1. b Curriculum Gap Analysis

“What is” the Current Use of: Time

Our curriculum is based on the defined Tennessee Department of Education
state approved standards included in the Blueprint for Learning (SP1 and TPI).
Anderson County School System has a Prioritized Curriculum, which teachers
are required to follow. Our curriculum, which includes research-based
teaching strategies, learning activities, and assessments, is grade specific and
sequential. It exceeds state standards and provides academic challenges to all
of our students. Curriculum maps and pacing are reviewed during regular
staff meetings and through professional staff development sessions that are
provided by Anderson County Schools.




Stakeholders are informed about the curriculum throughout the school year.
This information is reinforced through PTO meetings, parent conferences,
teacher newsletters, and curriculum resources.

Briceville Elementary provides time for literacy instruction through formal
literacy blocks of at least 90 minutes each day in all grade levels.

We cultivate and share partnerships with community stakeholders by
participating in a wide range of educational programs that correlate with our
curriculum and enhance student learning. One partnership example is Coal
Creek Health Day, when volunteers come and take students to the creek to
conduct science activities and experiments that help monitor the continual
health of the creek.

We are continually looking for ways to complement and improve our
curriculum. These may include staff development, teacher evaluations, special
programs, use of technology, and additional resources.

Our curriculum is adapted to meet the needs of all students by the use of
alternative materials and resources that enhance the quality of curriculum and
instruction at Briceville Elementary School. Decisions to utilize alternative
materials, resources, and methods are made during IEP and RTI meetings.
These methods may include such practices as special education inclusion,
extra guided reading groups, and individual instruction.

All students are afforded time in our science lab throughout the year for
specific, standard-based science instruction. Each classroom receives time
that adds up to six weeks of instruction in the science lab.

“What Ought to Be” - How Should we be Using Our: Time

While staff development is ongoing and adequate, teachers should continue to
learn how to use our newly-adopted reading series as a resource for balanced
literacy. In the fall of 2007, our literacy coordinator received an informational
training session in the new series and came back to our school to train our
teachers on how to use the materials and resources efficiently in their
classrooms.

The size of our school limits collaboration among teachers and grade levels
since there is only one classroom in each grade. Teachers are encouraged to
meet with other teachers in Anderson County in the same grade level in order
to plan and collaborate with teaching ideas.

We should continue to use the information we receive from our assessments to
hel p us understand our student s’
curriculum effectively.

“What is” The Current Use of: Money

Funding resources available to our school include federal, state, and local
monies dispersed by the Anderson County Board of Education. Community
stakeholders, grants, fundraising, and the PTO provide additional resources.

perfor



e Money is spent on teaching materials and resources, staff development, library
materials, audio-visual equipment, computers, student scholarships for field
trips, technology, and playground equipment.

“What Ought to Be” - How Should we be Using Our: Money

¢ Funds should be set aside to utilize and complement the curriculum through the
use of additional computers and technology.

e Funding for additional staff development, such as education conferences,
would be beneficial.

“What is” The Current use of: Personnel

e Anderson County central office staff members (supervisors and specialists) and
our administrators support our teachers and faculty in every facet of
curriculum. This is done on equitable basis. They serve as evaluators for
teachers and work to help us “become t he

e A Literacy Coach is available for support at Briceville Elementary School. She
helps us develop teaching strategies and discuss best practices, as well as
reviews assessments and monitors student success. She plans and conducts
workshops throughout the year to provide staff development in the area of
curriculum implementation, and also offers individual coaching sessions to
teachers, grades K-5.

e At the building level, the following personnel provide support in the area of
curriculum: teaching assistants, RTI team, special area teachers, reading
recovery, and special education personnel.

“What Ought to Be” - How Should we be using our: Personnel

e We currently have a part-time Reading Recovery Teacher that comes to our
school in the second part of each day to work with struggling readers in grades
K-2. We would benefit from the services of a full-time Reading Recovery
Teacher due to the increasing needs of our students. Because we only have
access to this teacher on a half-time basis, she is unable to follow up with her
students and provide additional services to them in the second grade. Based on
our current kindergarten population, we anticipate a greater number of students
who will require reading recovery services in the coming school year.

e Qur title teachers, including our literacy coach and science lab teacher, could
be used to provide more enrichment and remediation services to all grade
levels.

“What is” The Current Use of: Other Resources



e We are extremely fortunate to have an active PTO. They provide us with
money, manpower, programs, and activities that enrich our curriculum.

e We also have community stakeholders that volunteer their time to assist in
classrooms and donate money and materials to enhance our curriculum.

e Briceville utilizes grant funding to support our library, technology needs, and
Sci-Math lab.

“What Ought to Be” - How we should be Using Our: Other Resources

e We will continue to strengthen our relationships with our stakeholders.
e We will work on expanding the participation in our PTO to include a variety of
parents from each grade level.

Are we providing equity and adequacy to all our teachers?

Yes and no. All of our teachers use the approved State of Tennessee curriculum, A
Blueprint for Learning, and a prioritized curriculum provided by Anderson County
School System through Curriculum Mapper. We are given objectives, teaching resources,
assessments, and pacing guides developed for system-wide use. The district and our
administration make every effort to equalize equipment and curricular opportunities for
all our students. Professional development opportunities are offered to all teachers. Our
teachers and students are supported by central office instructional supervisors and
specialists.

The size of our school limits grade level collaboration. More collaboration opportunities
would benefit teachers and students.

Are we targeting funds and resources effectively to make teachers effective with all
students?

Yes. Briceville teachers are encouraged to take advantage of the many staff development
opportunities provided by Anderson County Schools. Our school has been fortunate to
receive a grant from ORAU to increase opportunities for learning in science. The funds
from this grant were used to purchase STC science Kits for our science lab. We also used
federal funds to establish and set up our book room. We do see a need, however, for
more professional development opportunities in Math.

Based on relevant data, are we currently meeting the needs of all students in our
school?

Yes and No. Briceville Elementary Schools reflects adequate achievement in all subject
areasi n t he st a.tOarstsdents el adequaie i Vatle-Added Federal
benchmark scores in all subjects except Math. Our teachers implement a quality
curriculum that includes constant monitoring and refinement to ensure its success. This
curriculum is monitored through formal and informal observations by the principal.
Emphasis will be placed on those areas where the data reveal some need.



3.1.c Curriculum Summary Questions

What are our major strengths and how do we know?

Our school utilizes the approved Anderson County Curriculum, in conjunction with A

Blueprint for Learning: A Tedledeamdculsn Gui de to
components assure a comprehensive curriculum aligned with state performance

indicators. They provide a pacing guide and periodic assessment requirements in the core

subjects of language arts, math, science, and social studies. Every classroom is formally

and informally monitored to assure that the classroom curriculum being taught is aligned

with the state as prescribed by Anderson County. All of our teachers are highly qualified

and teaching in their area of certification. According to teacher survey data, teachers

utilize a variety of instructi onal strategies to support stude
assessment data. This data is used for planning differentiated instruction as well as

flexible grouping. Teachers use a variety of support materials to enrich daily lessons

based on varying academic and social-emotional levels. Our school offers a rich

curriculum that also includes the following: physical education, music, art, guidance,

technology, and other programs that include interventions for at-risk students. Classroom

teachers meet with the literacy coach to review and analyze assessment data after each

assessment period (Fall/Winter/Spring).

Each student has access to textbooks for use in the classroom as well as on-line textbook
support in Reading. Our school maintains a leveled book room that provides teachers
with resources that can be used for intervention and to meet the needs of below grade
level, on grade level, and above grade level students. Our students attend library once a
week for 45 minutes. Our media specialist teaches library literacy skills that correlate to
grade level curriculum. Each classroom has access to the internet and to instructional
programs on the server.

What are the major challenges and how do we know?

According to the data posted on our report card from the State of Tennessee in 2007, we
need to increase student achievement in all subject area in all grades so that our school
meets 2008 AYP requirements ensuring that our students are on track to be college and
workforce ready. Grade levels need to have manipulative resources and other appropriate
materials to supplement the curriculum. More time needs to be allocated for grade level
collaboration and leadership meetings within the county. Utilizing our Reading Recovery
Teacher is a challenge because of the small time that we have her everyday and the large
number of students that need to be served.

How will we address our challenges?



Staff development and training will be provided to assist teachers in the possible use of
additional curriculum to improve TCAP scores. Teachers will utilize data from both
formative and summative assessment to inform planning. If appropriate, additional pre-
testing may be used. We will emphasize writing in all grades and encourage teachers to
actively participate in appropriate staff development. Efforts will be made to augment
instruction through the use of technological resources and other appropriate
materials/resources. Grade level materials will be utilized to ensure instruction and
pacing. The incorporation of more higher-order thinking and problem solving activities
will be added to daily math instruction. Our building level administration will consider
ways to creatively find additional time for leadership meetings and collaboration among
staff.

Template 3.2.a: Instructional Practices
(Rubric Indicators 3.3 and 3.4)
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Advanced in
Reading; scores
of 89%
Proficient/
Advanced in
Math; Rising
percentages in
numbers of
students who
score Proficient
on literacy
DRA
assessments
from Fall to
Winter; Grade
of A on writing
assessment for
fifth grade over
the last three
years of testing.
Evidence of Literacy coach | School-wide | Emphasis on Literacy After-school Staff
equitable provides formative differentiated | Coach tutoring development
school classroom and instruction available to services are is available
support for teachers K-5 summative has been all classroom | available for for teachers to
this practice with necessary | assessments | encouraged teachers; all grade learn best
training and that are for all school levels; practices;
support; After- | developed classrooms psychologist | Flexible Students are
school tutoring | and aligned and students and other grouping grouped
is available for | with local professional strategies in according to
all students, and state personnel each their
grades K-5 SPIs available to classroom academic
establish learning
behavior needs;
contracts/ Current goals
plans; RTI include the
team for all use of
grade levels differentiated

instructional
strategies to




meet the
diverse needs
of students
Next Step Continuation of | Continue to Continued Continuation | Continued Provide more
(changes or staff analyze support of with support of professional
continuations) | development assessment programs in behavior programs in development
opportunities dataand set | place conferences/ | place for all
appropriate plans as teachers in
goals needed; appropriate
Continue to instructional
provide strategies
management
support

3.2.b Instructional Gap Analysis

“What is” The Current Use of: Time

e All grade level practices are research-based instructional programs, adopted by
Anderson County Schools, which are implemented with necessary modifications
to meet each student’ s individual i nstruc
based on needs for remediation as well as enrichment. Teachers effectively plan
and deliver quality instruction based on best practices of high-performing schools.

e Each teacher adheres to the Anderson County Schools recommended blocks of
time allocated to subject areas such as reading and math. These blocks of time
include at least 90 minutes daily for literacy instruction, and at least 60 minutes
daily for math instruction. School leaders are diligent in protecting instructional
time when assemblies and special programs are planned.

e All grade levels have an established method to teach student organization and the
skills needed to enable students to monitor the completion of assignments and
work due, which helps assure that instruction time is used effectively.

e Each grade level closely follows the curriculum framework set in place by A.C.S.,
which incorporates the teaching of all state standards. The pacing guides that are
provided for the core content areas are used in daily planning.

e Extended time activities provided to Bric
Science Fair, and After-School Tutoring.



“What Ought to Be”- How Should we be Using Our: Time

e The practices mentioned above should be maintained. In order to increase student
achievement in science, students need extra time after school to work with a
teacher on their science projects. After-school tutoring helps students with
remediation in all academic areas across grade levels.

¢ Continue to implement the principles of a Professional Learning Community by
setting aside time for collaboration, self-evaluation, and the sharing of best
practices by mentoring one another.

¢ Inorder to increase time for instruction, we re-evaluated the time teachers spend
recording documentation and completing non-instructional paperwork. According
to teacher survey data, teachers report that 80% of their given planning time is
devoted to documentation and non-instructional demands. Attempts to reduce
non-instructional demands on classroom teachers with the goal of protecting
valuable teaching, collaborating, and planning time are required to make our
teaching time more productive.

e Spend additional time ensuring math literacy facts, as well as higher order
thinking skills and read-world problem solving abilities.

¢ Continually analyze student data and instructional best practices to assure student
progress.

“What is” The Current Use of: Money

¢ Annual BEP monies and instructional funds are allocated to teachers for
instructional use.

e Technology resources are upgraded.

e Funds are spent for substitutes and professional development.

e Countywide and local fund-raising efforts are successful in this learning
community and provide additional funds to the school with the purpose of directly
benefiting the students. With funding provided through the Food City Apples for
Students program, our school purchased materials to enhance science and math
instruction. We now have a hanging solar system in our front hallway, and each
classroom has access to DVD and CD-ROM technology to assist with math and
science skills.

o Copier paper is provided for instructional use.

e Assignment notebooks (planners) are provided to students in the 4™ and 5"
grades.

“What Ought to Be”- How Should we be Using Our: Money
e Continue to purchase technology upgrades and provide training to learn to use

these resources more effectively.
e Invest in math manipulative for classrooms that need them.



“What is” The Current Use of: Personnel

o Staff is allocated so that all classes are below state maximum allowable numbers,
and grade level groups are below B.E.P. required averages.
e As staff members attend professional development, they share information and
ideas gleaned with colleagues.
e All staff members go above and beyond t he
time, resources, and volunteer services to maintain the high standard of
instruction offered.
e After school extended contract enrichment programs are offered.

“What Ought to Be”- How Should we be Using Our: Personnel
o All current professional personnel should continue our development as a
Professional Learning Community by planning, collaborating, and setting specific
goalsfor student’'s | earning across subject a
e We should continue to share our own strengths and best practices.
We should mentor one another as professionals to build an even stronger learning
community.

“What is” The Current Use of: Other Resources

e Community resources are tapped regularly in a variety of ways, with the purpose
of maintaining high standards for our school and optimum learning opportunities
for student s. For example, the Anderson C
officer who teaches our fifth grade class the Drug Abuse Resistance Education
(D.A.R.E.) curriculum.

e The Crystal Masonic Lodge provides lunch for everyone attending our yearly
Field Day event. They also provide shoes for any student in our school who is in
need.

e The Boy Scouts and Girl Scouts of America come to our school to provide
scouting privileges to all students in grades 2-5. The dues for these services are
provided through a private donation by one of our stakeholders.

e Local churches provide Christmas presents to needy students in our school.

“What Ought to Be” — How Should we be Using Our: Other Resources

e We should invite previous students from Briceville who have graduated and have
gone on to be successful in their endeavors, to come back and talk to the students
about being persistent in their education.

e Based on the unemployment numbers in the Briceville community, our school
should solicit community and surrounding area volunteers to increase our
student’s awareness of career opportunities.



Equity and Adequacy:
Are we providing equity and adequacy to all of our teachers?

Yes. Equitable goals for each classroom teacher are set by the evaluation of formative
and summative assessment results. Professional growth plans are collaboratively set
between administrators and teachers, and the necessary support or training is provided
through assistance from peers or professional development.

Are we targeting funds and resources effectively to meet the needs of all of our
teachers in being effective with all their students?

Yes. Administrators are carefully monitoring purchases to meet state requirements.
Based on the data, are we accurately meeting the needs of all students in our school?

Yes and no. Overall, Briceville Elementary is a school in good standing with all eligible
subgroups meeting Federal benchmark standards in all areas tested. However, our goals
must include further concentration on meeting the needs of those students ranking in the
90™ percentiles. Because some of our high-achieving students are not making appropriate
gains, attention should be given to addressing higher-order thinking skills among all
students, but especially those ranking in 90™ percentiles. This will require teachers to
incorporate a variety of real world problem-solving opportunities and strategies that
encourage students to apply their knowledge.

3.2.c Instructional Summary Questions

What are our major strengths and how do we know?

The curriculum used at Briceville Elementary is given by Anderson County Schools
and is carefully aligned with both local and state assessments. This curriculum
framework channels the use of instructional time and itemizes learning goals for each
grade level. Documentation of classroom evaluations shows that our teachers use a wide
range of research-based, student-centered teaching strategies that are successful, as
indicated by the analysis of test results.

What are our major challenges and how do we know?

Challenges involve the examination of instructional practices to assure maintenance of
current success, but with special attention to even better strategies in Reading/Language
Arts, Science, and Math. One instructional goal is to expand, continue to develop and
refine a professional learning community across grade levels, in order to promote an
open, supportive network among our teachers. Using assessment data, teachers

will learn to use a more collaborative approach, shar e “ what wor ks,

”

and

me



another in the use of differentiated teaching strategies, best practices, time management,
and content knowledge. Another instructional challenge is to foster cooperative learning
communities among the students within each classroom by teaching them how to
problem-solve, peer tutor, appreciate differences, and learn from each other.

How will we address our challenges?

Aspects of professional learning communities will be further developed in order to draw
on existing strengths, mentor one another in areas of challenge, and promote
accountability for specific student results. Higher order thinking strategies will more
consistently become part of instructional plans, with the goal of improved achievement
for all tested students. Teachers and school leaders will take advantage of the traditional
and innovative professional development opportunities by offered by Anderson County
Schools in order to build our expertise in strategies involving differentiated instruction,
cooperative learning, best practices, and higher order thinking



Template 3.3.a: Assessment Practices
(Rubric Indicators 3.5 and 3.6)

Current Briceville uses Briceville ensures Briceville uses | Briceville uses | Briceville Briceville
Assessment student assessments | that appropriate avariety of a variety of provides provides
Practices aligned with the TN | assessments are data points assessments, professional assessment

Dept. of Education used to guide for decision CRT, and development information by

standards-based decisions relative to | making curriculum- in the communicating

curriculum. student relative to based appropriate with students,
achievement. students assessment use of parents, and
achievement. tools. assessments. stakeholders
about student
learning.
Evidence of TCAP grades 3-5; Student performance | TCAP results; | Rubric-based School-based TCAP reports are
Practice (State Writing assessment; records and Unit test writing literacy sent to parents/
in definitive/ Subject area tests; documentation are results; assessments; training; RTI guardians; Grade
tangible terms) Unit tests; Literacy reviewed consistently | Writing Unit test; training cards; Interim
assessments (grades to guide instructional | assessment Anderson reports; Surveys;

K-5); Formative tests; | decisions; Classroom | results; IEP County IEP progress

Benchmark tests; assessment tools progress literacy reports;

Running records include pre and post reports; assessments; Newsletters; PTO
tests, benchmark Literacy TCAP tests meetings; Parent/
assessments, literacy | assessment Teacher
assessments, and results; conferences; Link
teacher-made Running on ACS website
assessments; records to the state
Modifications are website for ACS
made on an roport card
individual basis, as information
determined by need;

Interventions are
provided
appropriately
Is the current Yes Yes Yes Yes Yes Yes
practice
research-based?
Is it a principle Yes Yes Yes Yes Yes Yes
& practice of
high-performing
schools?
Has the current Effective Effective Effective Effective Effective Effective

practice been
effective or
ineffective?




What data

TVAAS diagnostic

TCAP scores, grades

TCAP results;

Results from

Professional

Parent surveys;

source(s) do report; TCAP scores; | 3-5; Benchmark tests; | Literacy commercial, development Student surveys;
you have that Subject area unit Literacy assessments; | assessments; state, and records; Nine-week report
support your tests; Running Writing prompts; Benchmark locally Recorded cards; Interim
answer? records; Benchmark Unit tests assessments; developed inservice reports; parent
(identify all tests Unit tests; RTI | assessments hours; contact logs;
applicable intervention Adequate Conferences;
sources) data TCAP test Newsletters;
scores Weekly work
folders that are
sent home
Evidence of Briceville continues Test results are Briceville Improved Briceville Parent and
effectiveness or | to meet AYP federal consistently continues to student students student surveys
ineffectiveness benchmark standards | adequate; IEP goals meet AYP performance continue to indicate that
(State in terms are reviewed and federal meet AYP parents are
of quantifiable adjusted as needed benchmark federal appropriately
improvement) standards benchmarks satisfied with the
on the state communication
report card. provided by the
school.
Evidence of Assessment tools are | Recommended Assessment All students at | RTI supportis | All teachers are
equitable school | administered by assessments are data is used Briceville are available to all | required to submit
support for this | grade levels without administered school- | school-wide in | assessed by a classroom; Parent Contact
practice bias wide, with all academic wide variety of | Literacy sheets on a
modifications being areas tools, with coaching/ monthly basis
made on an modifications | training is concerning
individual basis as used as available to all | student progress;
specified by IEPs indicated by classroom Staff are required
IEP reports teachers to contact parents
if students are
failing at the
interim report
Next Step Continue using Continue to use Continue to Continue Continue to Continue to
(changes or formative and assessment data to analyze and current develop the analyze and share
continuations) summative guide teaching, evaluated the assessment professional assessment results
assessments adopted reteaching, conduct data provided practices. learning with students,
by Anderson County | small groups, and at scheduled community parents/
Schools and the State | enrich learning as intervals to concept; guardians, and
of Tennessee; indicated by need. intervene, Continue stakeholders.
Continue to improve, and training of
implement RTI guide RTI model;
strategies with instruction. Pursue

struggling students.

professional
development
in the usagae
of math
strategies that
enable
students to use
problem-
solving and
real world
math concepts;
Continue
literacy
training




3.3.b Assessment Gap Analysis

“What is” The Current Use of: Time

o Numerous assessment tools provide vital information for individualized
instruction, communication with parents and other stakeholders, and the data
needed to monitor student achievement. These tools include DRA tests three
times a year in reading; RTI monitoring (weekly and monthly); math unit tests;
and writing assessments during each grading period.

e Re-teaching, retesting, and intervention are occurring in a timely manner for
optimum benefit to the students.

e More frequent use of pre-test data allows teachers to streamline instruction where
appropriate, and provide enrichment or modifications/interventions as
appropriate.

e Informal assessment occurs during daily instruction.

“What Ought to Be”- How Should we be Using Our: Time

e Teachers should analyze ways to reduce the redundant recording of assessment
data to protect valuable instruction and planning time.

e Pre-testing could be used more frequently to assess student instructional needs.

e Teachers should meet with the resource teachers and literacy coach regularly to
analyze assessment data, share best practices, and assure academic results for all
students.

e Teachers should provide more assistance to students in helping them analyze
errors they make on assessments.

e To increase the percentage of students performing in the Proficient and Advanced
categories on the TCAP assessments, continued training is needed to assist
teachers of high-performing students to assure that TVAAS goals are met.

“What is” The Current Use of”” Money

e RTl initiatives are being utilized.
e Paper is purchased to photocopy assessments, including spelling tests, grammar
assessments, and DRA assessments.

“What Ought to Be”- How Should we be Using our: Money

e Based on our math and science TCAP scores, we should consider purchasing
materials that will help teachers assess specific areas that need enrichment or
remediation.

e Purchase additional leveled readers for guided reading groups.



“What is” The Current use of: Personnel

e Assessment tools for TCAP are administered with the assistance of all available
personnel.

e Classroom teachers work with specialists to enhance their expertise in assessment
practices.

o Title teachers (literacy coordinator, science lab teacher, and reading recovery)
assist classroom teachers with giving DRA assessments and running records.

“What Ought to Be”- How Should we be Using Our: Personnel

e Based on teacher survey data, we should continue to build a Professional
Learning Community in which all special area teachers would collaborate with
classroom teachers to reinforce academic results for students.

e Teachers need more time during school hours to collaborate and review data.

“What is” The Current Use of: Other Resources
e The literacy coordinator provides professional development to aid teachers in
analyzing literacy assessment data and using these data to enhance and guide
classroom teaching practices and strategies.
“What Ought to Be”- How Should we be Using Our: Other Resources
e School-wide activities will be assessed to determine their effectiveness and
educational value.
e Teachers of tested students will continue to identify the students performing in the

90™ percentiles and provide ability-grouped instruction that incorporates higher-
order thinking skills, real-world problem solving, and cooperative learning.

Equity and Adequacy:
Are we providing equity and adequacy to all of our teachers?

Yes. The use of assessment tools is consistent across the system and school.

Are we targeting funds and resources effectively to meet the needs of all of our
teachers in being effective with all their students?

No. Based on current TCAP data, we need to invest funds in math and science
assessment tools that can guide our teachers to target specific skills within these two
academic areas.



Based on the data, are we accurately meeting the needs of all students in your
school?

Yes, overall. One area of concern for teachers is the question of whether the current
assessment tools for the students ranking in the 90™ percentiles provided adequate
feedback. These students achieve excellent results on achievement tests, yet are not
showing the value-added gains expected.

3.3.c Assessment Summary Questions

What are our major strengths and how do we know?

Improved formative assessment tools such as K-5 benchmark tests in Reading, math unit
pretest and posttests provide specific student data before TCAP tests are conducted. Data
from these assessment tools are being analyzed by teachers and with specialists to guide
instructional decisions and improve student learning.

What are our major challenges and how do we know?

One challenge is to draw on the strengths already present within the faculty of Briceville
by continuing to develop a professional learning community in order to show improved
results for all students. Because of our small size, our teachers find it difficult to have
grade-level interaction with teachers that teach the same grade. The principles of a
professional learning community will facilitate a network among teachers as they look at
specific assessment data and collaborate to achieve better results, share teaching
strategies, and mentor one another as professionals.

Another major challenge faced by our staff is the lack of cultural background
opportunities that our students have experienced. Our students have varied learning
styles and learning needs, but have been exposed to very little to enhance these needs.

How will we address our challenges?

Training will continue to provide assistance to all teachers in using our current
assessment tools more effectively. Our teachers will be more able to connect with other
grade-level teachers through the Curriculum Mapper diary maps, where they will can see
the strategies and assessment practices being used by other teachers.

To address cultural deficits in our students, our school participates in field trips that
expose our students to events outside their immediate community. This year, our
students went to see two dramatic performances. These were Cinderdla, performed at
the Oak Ridge Playhouse, and The Best Christmas Pageant Ev@arformed at the

Knoxville Bijou Theater. We al so hosted

t

he



The Gruffalo Another way we have attempted to broaden the cultural horizons of our

students has been to expose them to different cultures around the world. We did this

through our winter holiday program cel ebratd.i
Worl d.” These practices will continue in th



Template 3.4.a: Organizational Practices
(Rubric Indicators 3.7and 3.8)

Current Briceville Briceville school Briceville is Briceville is Briceville
Organizational | Elementary is organized to be | organized to organized to provides
Practices School’s beliefs, proactive in support a engage the continuous
mission, and addressing issues | diverse learning | parents and professional
shared vision that might community community to development
define the impede teaching through provide for school
purpose and and learning. programs and extended leaders.
direction for the practices. learning
school. opportunities
for children.
Evidence of School motto is D.AR.E.; Special | Differentiated Parent volunteer | Tennessee
Practice (State included in weekly | Education; instruction program; Girl Academy for
in definitive/ newsletters, daily Interventions; practices; Scouts; Boy School
tangible terms) | announcements, School Leadership | Balanced Scouts; Field Leaders; TSIPP
and on the Team; Classroom literacy; Flexible | trips; Partnership | preparation;
marquee in front discipline plans; grouping; with the SACS
of the school; Reduction of Speech and University of evaluation;
Students ad staff interruptions language Tennessee for Technology
are consistently during resource science; Coal Training;
encouraged to do instructional time services; Creek Monthly
their best at all Modification of | Foundation principal
times testing and Visits meeting;
grading; Collaborative
Alternative meetings
teaching
materials;
Leveled reader
book room
Is the current Yes Yes Yes Yes Yes
practice
research-based?
Isitaprinciple | Yes Yes Yes Yes Yes
& practice of
high-
performing
schools?
Has the current | Effective Effective Effective Effective Effective
practice been
effective or
ineffective?
What data Parent, students, Anderson County RTI data; Staff, Student, Professional
source(s) do and teachers report card; TCAP | Anderson and Parent development
you have that surveys indicate an | scores; Student County report surveys attendance
support your overall positive IEPs card; TCAP sheets;
answer? regard for the scores; AYP Evaluation data
(identify all school's direction reports
applicable and purpose.

sources)




Evidence of
effectiveness or
ineffectiveness
(State in terms
of quantifiable

State report care,
AYP federal
benchmarks;
Increase in literacy
proficiency scores

State report card;
AYP gains

Value-added and
AYP reports
show that
eligible
subgroups meet

Most survey
respondents
believe that the
school has a
positive impact

Student test
scores; Staff
survey data

improvement) from Fall to federal on the
Winter on benchmark community and
benchmark standards provides quality
assessments adequately. instruction to all
students.
Students and
parents
participate
enthusiastically
with outside
agencies in
community
projects.
Evidence of Vision and All professional Classroom and A combination All staff
equitable mission are staff members, special area of unique members have
school support | reinforced daily office personnel, collaborationto | learning access to
for this practice | after the national and the assure equitable | programs, professional
pledge, posted in educational learning community- development
classrooms and in | assistant give input | opportunities based through online
the front hallway, into organizational | and support for educational registration

weekly concerns through all students partnerships, from Anderson
newsletters, and the School and/or parent- County; All
reminders in Leadership Team supported staff members
weekly assembly and open-door programs and are evaluated
meetings administrative incentives are on a regular
policies. available to meet | basis, the goal
a variety of of which is
student interests | professional
and needs. development;
All staff
member have
access to
professional
development
resources; Staff
development
days are built
into the school
calendar
Next Step Continue to Incorporate the Continue to Continue current | Continue to
(changes or promote doing our | principles of a assess the practices to promote

continuations)

personal best in all
areas.." Mg
BES the BEST!"
Review progress

on an annual basis

professional
learning
community to
improve
collaboration
concerning student
success and
achievement.

diverse learning
needs of our
students.

strengthen
partnerships
with the
community.

professional
development
for staff in
order to
increase
effectiveness;
Continue to
develop as a
professional
learning
community;
Seek additional
ways to
provide time
for
collaboration




3.4.b Organizational Gap Analysis

“What is” The Current Use of : Time

o Briceville administrators, instructional staff, support staff, operation and
maintenance staff, and other stakeholders work continually to promote student
learning through collaborative efforts.

The majority of instructional staff time is spent instructing and assessing students.
¢ Instructional time is protected by our administration by limiting interruptions to
the classroom.

“What Ought to Be” — How Should we be Using Our: Time

e Time should continue to be allocated appropriately for instruction and planning.
e We should focus our time to better enhance the skills of our high-performing
students so they can make appropriate gains on TCAP assessments.

“What is” The Current Use of: Money

o Federal, state, local, and grant funds are used for instructional materials and
resources.

“What Ought to Be” — How Should we be Using Our: Money

e We should provide more professional development for our staff to enhance
professional learning community practices in our school.

e We should provide additional instructional resources to support teachers and
enhance curriculum in the areas where our students show low achievement on
formative and summative assessments.

“What is” the Current Use of: Personnel

e Briceville personnel are highly qualified and dedicated to meeting the needs of
our students. We share the same beliefs, mission, and vision for our school.
Expectations for our students are high.

“What Ought to Be” — How should we be Using Our: Personnel

e We should use our staff in creative ways to provide time for grade-level
collaboration with teachers in other schools.

e We should act as a professional learning community within our school to increase
collaboration among grade level teachers, teamwork, and peer support for
innovative, effective curriculum decisions.



“What is” The Current use of: Other Resources

e Our school uses proceeds from student photographs to supplement funding from
the state and county. PTO and community stakeholders provide additional funds
and learning opportunities for our students. These include such opportunities
such as attending dramatic performances and free passes for all students to the
Anderson County Fair. Community stakeholders also provide for some of the
basic needs of our students, such as clothing, shoes, and school supplies.

“What Ought to Be” — How should we be Using Our: Other Resources

¢ Continue to strengthen our relationships with various stakeholders to benefit our
students and school community.

Equity and Adequacy:
Are we providing equity and adequacy to all of our teachers?

Yes. Teachers are given the same amount of planning time, opportunities for training,
and classroom supplies.

Are we targeting funds and resources effectively to meet the needs of all of our
teachers in being effective with all their students?

Yes. Our data indicates that our school allocates BEP funds equally between classroom
teachers. Teachers are able to utilize these funds to supplement their classroom needs.

Based on the data, are we accurately meeting the needs of all students in our school?
Yes and No. Based on our current TCAP data, we need to give more attention to the

students who rank within the upper percentages in each grade level so they can effective
meet their yearly gains.

3.4.c Organization Summary Questions

What are our major strengths and how do we know?

Based on teacher survey data, our school is well staffed with highly qualified
professionals who share the same philosophy of high expectations for our students. Our
collaborative mission is for our students to achieve their personal best. Our teachers
indicate that we also have the support of community stakeholders, PTO, and parent
volunteers.



What are our major challenges and how do we know?

Our main challenge is to be able to find time for our teachers to have collaborative time
with teachers in other schools that teach the same grade level. We also are challenged to
find time to allow teachers to pursue multi-grade level collaboration time with teachers
within our school.

How will we address our challenges?

In order for our teachers to have more time to collaborate with other teachers, our
schedules would need to be changed. Our administration will continue to seek innovative
solutions to this challenge within the parameters established by Anderson County
Schools.
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GOAL 17 Action Plan Development

Template 4.1 7 (Rubric Indicator 4.1)

Revised DATE:

March 11, 2008

Section A T Describe your goal and identify which need(s) it addresses. (Remember that your previous components

identified the strengths and challenges/needs.)

Goal

The students at Briceville Elementary, K-5, will increase achievement in
mathematics to meet NCLB/AYP requirements of 86% proficient or advanced, and
increase the number of students on track to be college and workforce ready as

reflected in the 2007-2008 TCAP results.

Which need(s) does
this Goal address?

Analysis of TCAP Achievement scores from 2006-2007 indicates a need for growth
in mathematics. Briceville students have shown negative gains in mathematics for
the past three years, and received a score of F in Value-Added growth in both

2006 and 2007.

How is this Goal

- The Tennessee Comprehensive System-wide Process Plan (TCSPP) has
targeted the goal of continual improvement of student performance in

e tAo s mathematics in grades K-12 in the district.
syst emevsar To stay in compliance with NCLB
Plan? | . To meet content standards in the Tennessee Math Curriculum Standards
ACTION STEPS i
Template 4.2 7 IMPLEMENTATION PLAN T Template 4.3 7 (Rubric Indicator 4.3)

(Rubric Indicator 4.2)

Section B i Descriptively
list the action you plan to
take to ensure you will
be able to progress
toward your goal. Action
steps are strategies and
interventions which
should be scientifically

Section C1 For each of the Action Steps you list, give timeline, person(s) responsible,
projected cost(s)/required resources, funding sources, evaluation strategy and performance
results/outcomes. (For Evaluation Strategy, define how you will evaluate the action step.)

based where possible Projecte
and include professional Timelin RP:erSQSit))I Required d C?;,t(s) Evaluation Zegg;m?sn/c
development, e P Resources . Strategy
technology, e Funding Outcomes
communication, and Sources
parent and community
involvement initiatives
within the action steps of
each goal.
Teachers
will provide Teacher
s_maII group planning
differentiated time: Teacher
Aie m:tt::Jction égggstg K-5 Harcourt i Z)srstgzg\r/r?ents TCAP Score
n for students Ma teachers Brace math None ; Teacher Improvemen
Step : ' Y, instructional ’ ; t
especially 2009 materials: observations
for those Manipulative
who struggle materials
with math
proficiency.
Classroom
teachers will
participate in
planning and Curriculum
; diary August, Mapper Monthly .
Actio . i submissions | TCAP Score
mapping 2008 to K-5 (CM); .
n . None of CM diary Improvemen
S through the May, teachers Computers; maps to ¢
P | curriculum 2009 Teacher Prir?ci al
Mapper planning time P
(Cm)
technology
program to




focus on
differentiated
instruction
strategies,
appropriate
materials,
and
assessment
sin
mathematics

Actio

Step

Teachers
will
incorporate
increased
use of
manipulative
materials
and
technology
in the
instruction of
math.

August,
2008 to
May,
2009

K-5
teachers

Internet
websites
linked from
ACS main
page;
Classroom
computers;
Math
manipulative
s

None

Monthly
submissions
of AUs
Technology
Logbo

TCAP Score
Improvemen
t

Actio

Step

Teachers
will utilize
chidr eno
literature to
introduce,
apply, and
reinforce
math skills.

August,
2008 to
May
2009

K-5
teachers

Big books;
Read aloud
materials

None

Classroom
observations
by literacy
coordinator
and principal

TCAP Score
Improvemen
t

Actio

Step

Briceville will
utilize TCAP
preparation
and
assessment
materials for
grades 3-5
in the
Harcourt
Brace
textbooks in
math.

March,
2007 to
May,
2009

2-5
teachers

Harcourt
Brace
textbooks
and
workbooks

None

Daily TCAP
math
assessment
work

TCAP Score
Improvemen
t




GOAL 27 Action Plan Development

Template 4.1 7 (Rubric Indicator 4.1)

Revised DATE:

March 11, 2008

Section A i Describe your goal and identify which need(s) it addresses. (Remember that your previous components

identified the strengths and challenges/needs.)

Goal

The students at Briceville Elementary, K-5, will increase achievement in science to
meet NCLB/AYP requirements for proficient or advanced, and increase the
number of students on track to be college and workforce ready as reflected in the

2007-2008 TCAP results.

Which need(s) does
this Goal address?

Analysis of TCAP Achievement scores from 2006-2007 indicates a need for growth
in science. Briceville students have shown less than desirable gains in science for
the past three years, resulting in grades of C and D for academic achievement

scores, and inconsistent scores in Value-Added growth.

How is this Goal

- The Tennessee Comprehensive System-wide Process Plan (TCSPP) has
targeted the goal of continual improvement of student performance in science

e tAo s in grades K-12 in the district.
systemeévsar To stay in compliance with NCLB
Plan? | _ To meet content standards in the Tennessee Science Curriculum Standards
ACTION STEPS i
Template 4.2'7 IMPLEMENTATION PLAN i Template 4.3 1 (Rubric Indicator 4.3)

(Rubric Indicator 4.2)

Section B i Descriptively
list the action you plan to
take to ensure you will
be able to progress
toward your goal. Action
steps are strategies and
interventions which
should be scientifically
based where possible
and include professional
development,
technology,
communication, and
parent and community
involvement initiatives
within the action steps of
each goal.

Section C1 For each of the Action Steps you list, give timeline, person(s) responsible,
projected cost(s)/required resources, funding sources, evaluation strategy and performance
results/outcomes. (For Evaluation Strategy, define how you will evaluate the action step.)

Timelin
e

Person(s)
Responsibl
e

Required
Resources

Projected
Cost(s) &
Funding
Sources

Evaluation
Strategy

Performanc
e Results /
Outcomes

Classroom
teachers will
participate in
planning and
diary
mapping
through the
Curriculum
Mapper
Actio | (C™m)

n technology
Step | program to
focus on
differentiated
instruction
strategies,
appropriate
materials,
and
assessment
s in science.

August,
2008 to
May,
2009

K-5
teachers

Curriculum
Mapper
(CMy;
Computers
: Teacher
planning
time

None

Monthly
submissions
of CM diary
maps to
Principal

TCAP Score
Improvemen
t




Teachers

will utilize
) chil dr e Audust Big books: Classroom
Actio | literature to 2038 to’ K-5 Rga d ' observations TCAP Score
n introduce, M h loud None by literacy Improvemen
Ste apply, and ay teachers alougd. coordinator t
p P 2009 materials A
reinforce and principal
science
skills.
Teachers
will Internet
) incorporate Audust websites Monthly
Actio | increased 2038 to’ K-5 linked from submissions TCAP Score
n use of ACS main None of A Us e | Improvemen
May, teachers .
Step | technology 2009 page; Technology t
in the Classroom Logbo
instruction of computers
science.
Teachers
will utilize
the Sci-Math
:?nb Eeymentin STC Kits $500.00 Classroom
p for each yearly )
g the observations
; Science and | August K-5 grade from.the by principal;
Actio Technolo 2007 to teachers; level, remainde attendance’ TCAP Score
n 0’09y . ’ supplies; rofa Improvemen
S for Children May Title Read $25.000 and ¢
tep | kits (STC) 2009 teacher aloud rr;mt participation in
appropriate o 9 the Sci-Math
books; Big from
for each of books ORAU lab
the grade
level science
curriculum
standards.
Briceville will
provide
professional STC Kits
development for each .
Documentatio
) for teachers Auqust grade n of teacher
Actio | K-5 focusing 9 level; SR TCAP Score
. 2007 to Gladys . participation;
n on using the supplies; None Improvemen
S STC Kits May Stooksbury Read Classroom t
tep 2009 observations
and aloud by principal
progressive books; Big yp P
teaching books

strategies in

science.
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COMPONENT 5 - THE SCHOOL IMPROVEMENT PLAN AND
PROCESS EVALUATION

5.1 Process Evaluation

Evidence of Collaborative Process

What evidence do we have that shows that a collaborative process was used
throughout the entire planning process?

Throughout the 2007-2008 school year, the faculty and staff of Briceville Elementary
was involved in the development of the school improvement plan. Each person was
assigned to a component group, and the component recruited community leaders and
parents to represent a cross-section of all stakeholders in the process. Meetings began in
2007 and continue throughout the school year.

As meetings were scheduled, component members were notified through phone calls,
email, announcements, and notes sent home to parents. Agendas, sign in sheets, and the
number of meetings show that we used a collaborative process. It was also necessary for
the Leadership Team to meet in order to share data and information pertinent to all
components. These meetings served as a tool to maintain the timeline to completion.

Evidence of Alighment of Data and Goals

Component 1 members completed an analysis of the 2005-2007 TCAP scores in
December, 2007. Their analysis revealed the following:

Briceville students have received an achievement grade of A all three years. They have
failed to make positive Value-Added gains, however, receiving a grade of F in this
category. The number of students scoring proficient in Math decreased from 51% in
2006 to only 45% in 2007. This increased the number of students who are below
proficient from 4% in 2006 to 14% in 2007.

No change occurred for students scoring proficient in reading/language. This percentage
remained at 66% in both 2006 and 2007. The data reports a decrease in achievement
grades from 52 (B) in 2005 to 49 (C) in 2007. Value-Added scores, however, showed
positive gains in reading/language. Briceville reflects a 1.2 gain in 2006 and a 3.4 gain in
2007. This raised our Value-Added score from a B to an A.

In science, Briceville students show a negative gain of 1.8 in 2006, resulting in a grade of
D for Value-Added scores. We reflect a positive gain of 0.6 in 2007, and this was
sufficient to change the grade from D to B in this category. Achievement scores in
science remained the same, reflecting a 48 (D) for both 2006 and 2007, significantly
below the 2007 state score of 55 (B).



Briceville students made adequate Value-Added gains, reflecting 0.7 in 2006 to 1.8 in
2007. Value-Added grades in social studies remain at a level A. Achievement grades in
social studies remain only average, with a grade of C in all three years from 2005-2007,
slightly below the state grade of B. A decrease was noted for all three years, from 51 in
2005 to 49 in 2007.

SIP goals are directly related to the test data. Each grade level is taking steps as outlined
in the action plan to increase the performance of all students. Teachers are using
daily/weekly test data to re-teach tested skills. These data allow the teachers an
opportunity to provide additional instruction as needed.

Evidence of Communication with All Stakeholders

What evidence do we have of our communication of the TSIPP to all stakeholders?

All stakeholders are informed of the school”’
regular editions of the school newsletter, letters to parents/guardians, and conferences

about grade-level expectations. Policies and procedures, including behavioral

expectations, are sent to all parents/guardians at the beginning of each school year.

Teachers also send classroom newsletters home to keep parents informed of current areas

of study, upcoming tests, and special events. Our school motto,* Ma ki ng BES t he
BEST!” is posted on the margquee in front of
every newsletter sent home. Beginning with the 2007-2008 school year, our school

participates with Anderson County Schools in the ParentLink communication system.

This has enabled us to communicate with parents about absences, school closings, and

other pertinent information.

Evidence of Alignment of Beliefs, shared Vision, and Mission with Goals

What evidence do we have that shows our beliefs, shared vision, and mission in
Component 2 align with our goals in Component 4?

The goals outlined in Component 4 are directly correlated to our beliefs, shared vision,

and mission. Our school’s beliefs are that
beginning of a learning process. This learning process includes the following: high

academic standards guided by research-based data, the desire to learn, the achievement of

one’s personal best, the devel opmesrslf of pers
and others, a partnership between school and community, and a positive learning

environment which is nurturing, safe, and structured. We believe these characteristics are

evident when someone enters our school.

Our mission is to enable all students to achieve their personal best. Our school motto,

“Making BES the BEST!” reflects this mission
students takes responsibility for his/her learning as teachers inspire them to do their

personal best in the classroom. The mission statement is posted in each classroom, and



each child is reminded to do his/her personal best each day during morning
announcements.

Our school’s wvision statement is to have a
and staff to achieve their personal best. We will continually assess progress and adjust

our goals as needed. The school Leadership Team will continue to meet and review

TCAP test data, determining whether or not progress toward our goals is adequate or if

the goals have been met.

Evidence of Alignment of Action Steps with Curriculum, Instruction, Assessment
and Organization

What evidence do we have that shows our action steps in Component 4 align with
our analyses of the areas of curriculum, instruction, assessment, and organization in
Component 37?

Component 3 examined current curricular and organizational practices. There are many
areas in which implementing the action plan outlined by Component 4 is a seamless
transition. For example, changes were made in scheduling to better accommodate the
needs of our teachers and students and protect uninterrupted class time. Scheduling
changes were also made to allow teachers and students adequate time in our Sci-Math
lab. These changes have made it possible for each student to attend the Sci-Math lab for
between 3 and 4 hours per day for a period of six weeks throughout the year. Teachers
collaborated with the literacy coordinator regarding assessment data and instructional
strategies. Teachers use assessment data to guide their instruction, using flexible
grouping to help students with like needs. Teachers have participated in professional
development related to our goals in science and math, placing emphasis on differentiated
instruction. School-wide issues concerning curriculum, assessment, instructional
practices, and organization have been addressed through staff meetings, collaboration
between teachers and administration, and system-wide training sessions.

Suggestions for the Process

What suggestions do we have for improving our planning process?

We suggest that in-service days and faculty meetings provide opportunities for teachers
to have across grade level and within grade level time to look at current needs and
progress. K-5 teachers plan specifically to meet the needs of struggling and advanced
students using a variety of materials and small group strategies for differentiated
instruction.

The action steps require that teachers fully participate in the Curriculum Mapper
initiatives set by Anderson County Schools. Teachers have attended training sessions to
familiarize themselves with the technical aspects of this process. Because our school has
only one classroom per grade level, our teachers are unable to hold grade level meetings.
This puts our teachers at a disadvantage. More planning time is needed between grade



level meetings across the county or collaboratively with teachers from specific schools to
better enable Briceville teachers to fully participate in this process.

5.2 Implementation Evaluation

Evidence of Implementation

What is our plan to begin implementation of the action steps?

The implementation of the action steps began in May 2007 when the schedule was
changed to accommodate time in the Sci-Math lab for the school year beginning in
August of 2007. Each class now attends the lab for three-week periods, once in the fall
semester and once in the spring semester. Teachers also attended training sessions to
learn how to effectively use the Curriculum Mapper program to focus on presenting
instructional curriculum standards using differentiated strategies, appropriate materials,
and assessment procedures. Staff development began in the fall of 2006 concerning how
to integrate balanced literacy components and strategies with other curricular areas of
social studies, science, and math. Teachers will continue to receive training as needed
through individual literacy coaching sessions and other professional development
opportunities.

Evidence of the Use of Data

What is the plan for the use of data?

Teachers will use the data from formative assessment, skill work, and teacher observation
to form small groups for re-teaching. Benchmark testing conducted throughout the year
will be used to monitor student progress and the effectiveness of the programs in place.
Writing assessments conducted monthly using the 6-Trait Writing Rubric are scored to
monitor individual growth across time. Monthly running records submitted to the
literacy coordinator are used to monitor reading levels in each grade. Math unit tests will
provide information about mastery of math skills and which students are in need of
remediation and/or enrichment. Daily student work will be evaluated by teachers to drive
instruction for whole group or differentiated groups depending on the needs of the
students. TCAP scores will be analyzed in the fall of 2008 and 2009 to determine the
effectiveness of the action plan currently in place.



5.3 Monitoring and Adjusting Evaluation

Evidence of Monitoring Dates

What are the calendar dates (Nov./Dec. and May/June) when the School Leadership
Team will meet to sustain the Tennessee School Improvement Planning Process?
Identify the person(s) responsible for monitoring and the role they will play in the
monitoring process.

The Leadership Team will meet in May 2008, August 2008, October 2008, February

2009, and May 2009 to review TCAP test data and other assessment data to determine if

progress toward the goals has been adequate or if goals have been implemented. The

Leadership Team will also meet with staff members who are new to Briceville to appraise

their understanding of the mission and goals of the school. During this time, the
Leadership Team wil|l clarify and highlight
individuals retire or leave our school, the positions will be filled with appropriate

personnel. The success of our students is dependent on the investment of stakeholders in

our plan.

Evidence of a Process for Monitoring Plan

What will be the process that the School Leadership Team will use to review the
analysis of the data from the assessments and determine if adjustments need to be
made in our plan?

The Leadership Team will meet and review the data of the various assessments, the
action plan steps, and the timeline. They will verify that all materials have been ordered
and received, professional development workshops have been scheduled, and they will
prepare an update for all stakeholders. If the review of the data indicated that
adjustments are needed in the plan, the leadership team will take responsibility for
developing appropriate actions steps.

Evidence of a Process for Adjusting Plan

What will be the process that the School Leadership Team will use for adjusting our
plan (person(s) responsible, timeline, action steps, resources, evaluation strategies)
when needed?

The Leadership Team will meet in May 2008, August 2008, October 2008, February
2009, and May 2009 to review the plan in conjunction with the analyzed test data in order
to make informed decisions on the action plan. If goals have been met, the team will
identify which action steps are most beneficial to continued growth in that area. These
steps will remain in place. If some steps are eliminated, the resources could be allocated
to other areas of need. The team will also review the current availability of resources and
prioritize the allocation of these resources based on most recent test data.



The team will evaluate parent/community member surveys, student surveys, and staff
development surveys as they are related to the action steps. The team will continue to
analyze math unit test summary sheets, Benchmark tests, TCAP cores, and Literacy
assessment results. Based on their conclusions from these data, the Leadership Team will
make any necessary adjustments. Any adjustments or additions to the action plan will be
communicated to the stakeholders.

Evidence of a Plan for Communicating to All Stakeholders

How will the School Leadership Team communicate success/adjustments of the plan
to stakeholders and solicit ongoing input from stakeholders?

The School Leadership Team will formulate ongoing progress reports on a regular basis
to be published in the school newsletter, reports to stakeholders, and communication to
staff during regular staff meetings. Following the leadership Team meeting, the
Component Chairs will meet with their component members to update them on progress
made and any adjustments to the action steps. Chairs will elicit feedback from their
components regarding the implementation of the action plan. The parent/community
member surveys, student surveys, and staff surveys will continue to be a part of the
communication plan.



